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ABSTRACT 
 
Practical training is the biggest single study entity in all universities of applied 
sciences’ degree programmes and an important part of studies. High-quality prac-
tical training is considered essential for a student’s professional growth and devel-
opment of expertise. Finding a proper placement corresponding to a student’s 
competence level as well as developing their professional skills has been seen as 
problematic by the students. Thus, both Lahti University of Applied Sciences and 
the author considered it necessary to investigate the practical training process fur-
ther. 
 
The objective of this research is to provide students with tools for successful prac-
tical training, to help them gain most benefits from it. First, practical training is 
described in the theory. This is followed with an international perspective of prac-
tical training abroad and includes a more detailed description of the practical 
training process at Lahti University of Applied Sciences. The author has compiled 
a guide for practical training abroad aiming to ease the process for students. 
 
A qualitative research method together with a deductive approach has been used 
for this thesis. Theory has been gathered from various books, reports and articles 
related to the topic and a number of electronic sources have been utilized. The 
empirical part of the study was based on Lahti University of Applied Sciences’ 
intranet, author’s discussions with practical training supervisors as well as the 
Student Exchange Coordinator, a questionnaire made for students and the author’s 
own observations. The study was conducted from a student’s perspective.  
 
The study results show that while students feel that they benefit from practical 
training, more help would have been required to make the experience more suc-
cessful and professional. Being able to exploit and develop professional skills 
throughout the practical training was seen as a major issue. To ensure better pro-
fessional growth and development, Lahti University of Applied Sciences should 
invest in developing working life contacts. Currently together with other European 
universities, it participates in a Leonardo da Vinci partnership with the aim of 
finding practical training placements for students and improving working life con-
tacts with various companies across Europe. To ensure the success of the partner-
ship, further research on the results would be strongly advised.   
 
Key words: practical training, Lahti University of Applied Sciences, professional 
growth, professional development 
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TIIVISTELMÄ 
 
Työharjoittelu on suurin yksittäinen opintokokonaisuus kaikissa ammattikorkea-
koulun tutkinnoissa. Se on tärkeä osa opintoja ja olennainen osa opiskelijan am-
matillista kasvua sekä asiantuntijuuden kehittymistä. Usein opiskelijat ovatkin 
kokeneet haasteelliseksi löytää työharjoittelupaikka, joka vastaisi kokemustasoa ja 
kehittäisi ammattitaitoa. Tästä johtuen työharjoitteluprosessin tutkiminen koettiin 
tarpeelliseksi.   
 
Opinnäytetyön tavoitteena on auttaa työharjoitteluun lähteviä opiskelijoita saa-
maan suurin mahdollinen hyöty irti työharjoittelusta sekä tarjota välineitä menes-
tyksekkään työharjoittelun suunnitteluun ja toteuttamiseen.   
 
Työharjoittelua on ensin käsitelty teoreettisella tasolla ja kansainvälisestä näkö-
kulmasta, jonka jälkeen Lahden ammattikorkeakoulun työharjoitteluprosessia on 
kuvattu tarkemmin ja opiskelijoiden kokemuksia käyty läpi. Lopuksi tekijä on 
tehnyt oppaan ulkomaan työharjoittelua suunnitteleville opiskelijoille. Oppaan 
tarkoitus on helpottaa työharjoitteluprosessia sekä auttaa opiskelijoita lähtemään 
ulkomaille. Kokonaisuudessaan tutkimus tehtiin opiskelijan näkökulmasta. 
 
Opinnäytetyön tutkimusmenetelmänä on käytetty kvalitatiivista tutkimusmene-
telmää. Teoreettinen viitekehys pohjautuu useisiin aiheeseen liittyviin kirja-, ra-
portti- ja artikkelilähteisiin. Myös erilaisia internetlähteitä on hyödynnetty. Lah-
den ammattikorkeakoulun intranet, työharjoittelun vastuuopettajien ja kansainvä-
listen asioiden sihteerin kanssa käydyt keskustelut, opiskelijoille tehdyt kyselyt 
sekä kirjoittajan omat havainnot luovat tutkimuksen empiirisen osan.  
 
Tutkimustulokset osoittavat, että opiskelijat toivoisivat enemmän apua työharjoit-
teluprosessissa. Jokainen tunsi hyötyvänsä työharjoittelusta jollain tasolla, mutta 
sen olisi toivottu tukevan enemmän ammatillista kehitystä ja kasvua. Jotta tämä 
toteutuisi, Lahden ammattikorkeakoulun tulisi panostaa enemmän työelämäyhte-
yksien parantamiseen. Lahden ammattikorkeakoulu osallistuukin Leonardo da 
Vinci -yhteistyöhön muiden eurooppalaisten korkeakoulujen kanssa ja tavoitteena 
on löytää työharjoittelupaikkoja opiskelijoille Euroopasta. Yhteistyön onnistumi-
sen seuraaminen olisikin tärkeä jatkotutkimuksen kohde. 
 
Avainsanat: työharjoittelu, Lahden ammattikorkeakoulu, ammatillinen kasvu, 
ammatillinen kehitys 
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 1 INTRODUCTION 
This chapter begins with short background information for this research, stating 
the motives for choosing practical training as a topic for this study. After a brief 
overview of practical training process research questions, objectives and limita-
tions will be described in more detail. Also an introduction to research approach 
and theoretical framework are included.  
1.1 Background information 
 
High-quality practical training is an essential factor in a student’s professional 
growth and development of expertise. (Salonen 2007, 33.) 
 
Practical training and learning at work have become a medium that both enhances 
co-operation between higher degree education and working life and provides new 
possibilities for maintaining and developing student’s professional expertise. 
(Pohjonen 2005, 9.)   
Over the years, working life has become more complicated and more abilities for 
developing multi-professionalism are required from education. (Salonen 2007, 6.) 
Thus, practical training has become an important part of all degree programmes as 
it opens doors to working life for the student after graduation. It plays a major role 
especially in improving students’ position in working life, getting a competitive 
advantage and providing work opportunities. Practical training often leads to work 
place agreement with the company and it is of major importance for the student 
and his future career development. (Salonen 2007, 26.)  
 
According to Kivinen & Ahola (1999) since establishment, one of the main tasks 
of Universities of Applied Sciences has been developing working life relations of 
education. (Jokinen et al. 2009, 23.) Tulkki notes that (1993) Universities of Ap-
plied Sciences should measure up to the needs of working life and educate stu-
dents to explicit professions, giving higher education based on the requirements of 
working life and its research & development. Thus, close working life contacts 
have been the goal for Universities of Applied Sciences from the beginning. (Jok-
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inen et al. 2009, 24-45.) Finding a practical training placement corresponding to 
the student’s goals and requirements as well as those of the University of Applied 
Sciences is difficult and by having good working life contacts University of Ap-
plied Sciences helps the student in finding better practical training placement, thus 
helping to develop his professional expertise.  
 
Practical training is an important part of student’s professional growth and devel-
opment. Making it successful requires planning, especially when doing practical 
training abroad. The whole process is long and guidance and communication be-
tween the University of Applied Sciences, the employer and the student is im-
portant. As practical training process is demanding, the student’s own activity as 
well as support from school is needed to make it a success. 
  
This thesis focuses on describing international practical training from the stu-
dent’s perspective and aims at providing tools for completing practical training 
successfully. Lahti University of Applied Sciences has been the commissioner of 
this thesis and by describing the practical training process in International Busi-
ness and making a guide for the students going abroad the objective has been to 
make the process clearer and easier for the students. When completing practical 
training successfully, the student will be more confident, motivated and experi-
enced, ready for the companies demand.  
1.2 Research questions, objectives and limitations 
 
The main objective of this study is to provide students with tools on how to make 
their practical training abroad a success. Students are aware of the general re-
quirements of practical training but may not know how to get the full potential out 
of their practical training period. While support from school is needed, also the 
student’s own activity is important.  
Practical training is a long process, especially when going abroad, and requires 
good preparation to be successful. Thus, the author has aimed to find out the key 
issues that would make practical training abroad a success. To ease the whole pro-
cess, practical training process in Lahti University of Applied Sciences has been 
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described in more detail. As practical training abroad requires more preparation, it 
was seen beneficial both for the student and Lahti University of Applied Sciences 
to prepare a guide on the required steps for students going abroad.  
 
To reach its objective, this research aims to answer the following main questions: 
 What is the meaning of practical training? 
 What does international work experience give to the student? 
 How to make practical training a success? 
 
This thesis is written from the student’s perspective and deals with practical train-
ing process in Lahti University of Applied Sciences. Furthermore, it deals with 
practical training abroad in International Business and International Trade and 
thus may not apply to practical trainings in other degree programmes or in other 
Universities of Applied Sciences.  
1.3 Theoretical framework 
 
This thesis consists of two main parts: theoretical framework and empirical study. 
For the theoretical part mostly secondary sources such as books, articles, reports 
and electronic sources have been used. In the theoretical part practical training is 
first described on a general level focusing on the meaning and importance of prac-
tical training and the student’s learning outcomes. This is followed with a descrip-
tion of matters related to working abroad and the students’ mobility.  
The empirical part consists of a description of practical training process in Lahti 
University of Applied Sciences and the students’ experiences of their own practi-
cal training periods. In the last part, a guide for students going abroad is provided.  
The empirical part is based on questionnaires made for International Business and 
International Trade students during practical training seminars in September 2013. 
The author attended both seminars and made observations during them. During 
September 2013 the author also discussed with Practical training supervisor in 
International Business Miika Kuusisto, Practical training supervisor in Interna-
tional Trade Jukka Rokio and Student Exchange Coordinator Lea Kujala. Lahti 
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University of Applied Sciences intranet Reppu and Mobility Online Portal have 
also been used as a source of information. 
1.4 Research methodology 
 
A research can be conducted in a number of ways depending on the nature and 
goals of the research. The research methodology for this study is shown in Figure 
1.  
 
 
 
 
FIGURE 1. Research methodology of the study. 
 
In business research there are three main research approaches: deduction, induc-
tion and abduction. Deduction means moving from the general to more specific, 
induction goes from specific to general and abduction is a combination of these 
two. (Saunders et al. 2012, 144.) For this study, a deductive approach has been 
Research approach:  
Deductive 
Research method: 
Qualitative 
Data collection: 
Primary & secondary data 
Primary: 
Discussions, questionnaire,  
observations 
Secondary: 
Books, reports, articles, electronic 
sources 
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used as the author moves from more general data of practical training to more 
specific data applicable in Lahti University of Applied Sciences. 
 
According to Saunders et al. (2012), quantitative research can be differentiated 
from qualitative research by distinguishing between numeric data and non-
numeric data. Quantitative means data collection technique or analysis that gener-
ates or uses numerical data and a range of statistical techniques. Qualitative again 
generates or uses non-numerical data examining meanings and relationships be-
tween participants. (Saunders et al. 2012, 161-163.) For this study, a qualitative 
research method has been used as the author has gathered data through a ques-
tionnaire, discussions, and own observations focusing on examining practical 
training and its meaning for students. 
 
For completing this study, both primary and secondary data have been used. Sec-
ondary data means data that has already been collected for some other purpose, 
including both raw data and published summaries, and primary data means new 
data that has been collected for the specific study in question (Saunders et al. 
2012, 304.) Secondary data for this study has been obtained through books, re-
ports, articles and various electronic sources. Primary data was collected through 
discussions, a questionnaire and the author’s own observations.    
1.5 Thesis structure 
 
This thesis is divided into two parts; theoretical framework and empirical study. 
Altogether it comprises of eight main chapters. Chapters 2 and 3 create the theo-
retical framework of the study, chapters 4 and 5 again the empirical part. Further 
allocation of the chapters is shown in Figure 2 below.  
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FIGURE 2. Thesis structure. 
 
The first chapter is an introduction to the topic and sets limitations, objectives and 
theoretical framework for the study. It includes main research questions and re-
search approach of the thesis. Theoretical framework, Chapters 2 and 3, concerns 
practical training and working abroad from a more general perspective. They go 
through the meaning of practical training, learning outcomes as well as benefits of 
international work experience and culture competences needed when working 
abroad. Empirical part, Chapters 4 and 5, focuses on describing practical training 
from Lahti University of Applied Sciences point of view, more specifically from 
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Chapter 7 
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Practical training process at 
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  
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before, during and after practical training 
abroad 
  
 Summary 
 Reliability and validity of the study 
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International Business and International Trade students’ point of view. It describes 
practical training and its funding process at Lahti University of Applied Sciences 
step-by-step after which the students’ experiences of their practical trainings are 
gone through in more detail. 
Chapter 6 discusses the main findings of the study, which are based on the theo-
retical framework and the students’ experiences. Chapter 7 is a guide for students 
going abroad and provides a description of arrangements the students should take 
care of before, during and after their practical training abroad. Finally, Chapter 8 
concludes the whole study, answering the research questions stated in Chapter 1 
and contemplating reliability and validity of the study.  
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2 PRACTICAL TRAINING 
The goal for Universities of Applied Sciences is to offer teaching that combines 
theory and practice. Professional know-how and practical knowledge are not 
gained in a formal learning environment at school but in another environment 
such as work place. Individual’s development into a professional becomes from 
alternating between practical experiences, theoretical studies, applying learned 
knowledge and constructing new knowledge. To become a professional, the stu-
dent has to integrate theoretical knowledge into practical know-how and practical 
training plays a major role in achieving this. (Salonen 2007, 26.)   
 
Practical training is a significant link between the University of Applied Sciences 
and working life. Practical training has an intrinsic role in teaching work life skills 
and it is an important part of the students’ curriculum and degree. (Virolainen 
2006, 7; Iivonen et al. 2009, 1.) Students tend to have very different backgrounds 
what comes to work experience, especially in their own field of study, some hav-
ing years of experience some having none. Thus, practical training is often seen as 
the part of studies when the students have the opportunity to get a good grip in 
working life and many students do continue working for the same company after 
graduation.  
 
During practical training, the student’s proficiency gets tested and applied and he 
gets a deeper insight to the profession. Both, the social and learning environment 
are new and set development challenges to the student as well as working life. 
(Virolainen 2006, 12.) Theory and practice do not always go hand in hand and the 
student can face many challenges during the practical training. The tasks do not 
always match the student’s level of competence but overcoming objections and 
finding learning possibility in each situation is part of professional growth.  
 
Professional growth is defined by London and Mone (1999) as a continuous learn-
ing process that enables individuals to acquire the knowledge, skills and abilities 
needed to cope with changing demands for vocational proficiency throughout 
their career. Learning in this case means individual’s will to develop one’s skills 
via practice and training, in order to meet changing challenges of the work. Pro-
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fessional development again is a collection of concrete developmental strategies 
and functions that aim to support professional growth. Professional development 
is a requirement for professional growth and such development is possible when 
the employer and organization share the same goals. Thus, finding proper place-
ment where both employer and student understand the goals of practical training 
is important. (Nokelainen & Ruohotie 2009, 36-37.) 
 
Practical training is the biggest single study entity in all degree programmes, 
quantitative part being between 11-44%, and it should be given the status and in-
vestment it requires. (Salonen 2007, 7,25.) After successful practical training pe-
riod, employment opportunities are much better for the student and he will also 
have clearer view of the type of company and duties he wants to work in.   
2.1 Meaning and requirements 
According to University of Applied Sciences Regulation (2003/352) one part of 
the Bachelor’s degree is a practical training which advances expertise. By Regula-
tion, the goal of practical training is by guidance to familiarize the student with 
practical duties central to vocational studies and to apply knowledge and skills in 
working life. (Jokinen et al. 2009, 84.) 
 
Substantive to practical training is to transfer learning to a new environment, work 
place. Practical training is an arranged learning environment where informal 
learning from work experience, work environment and working life can be related 
to formal learning. (Virolainen 2006, 17.) During practical training, the student is 
supposed to use the abilities learned at school in the company and give the com-
pany added value with his own know-how. Furthermore, the student should get 
new challenges to his studies and realizations of how theory and practice are con-
nected.  (Ranta-aho 1999, 8.) 
 
Practical training is included in all higher vocational diplomas but it varies in 
length depending on the training programme. Breadth of a degree can be 210, 240 
or 270 credits and practical training is 30-120 credits. (Salonen 2007, 6, Iivonen et 
al. 2009, 6.) Bachelor’s degree in International Business is 210 credits and practi-
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cal training 30 credits, which equals five months (100 days) of full-time work. It 
can also be divided into to two parts: one part lasting for two months and another 
three months. One option is to do the full five months at once which tends to be 
the most common way to do the practical training. (Lahti University of Applied 
Sciences 2013a.) 
Breaking practical training into shorter periods can have its advantages and disad-
vantages. When working in various places, the student gets an insight to different 
work duties and might find his own place more easily. On the other hand working 
in one company for a short time might leave the experience shallow and the stu-
dent may not get a deeper insight to the work at all. Becoming part of the work 
community can be hard and the student has limited opportunities to create signifi-
cant contacts with the personnel, which would not only promote learning but also 
help in future employment and creating the student’s own work identity. (Viro-
lainen 2006, 40.)    
 
In International Business and in International Trade in Lahti University of Applied 
Sciences, a student can start practical training after receiving 75 ECTS credits 
from studies. After 75 credits, it is up to the student and practical training supervi-
sor to decide when the best time to complete the training is. (Lahti University of 
Applied Sciences 2013k.) At the end of the studies, practical training can be more 
demanding as the student already has most of the required theory and thus, stu-
dents often finish most of their theoretical courses before starting practical train-
ing. In the beginning of studies, main goal for practical training is familiarizing 
with the industry whereas towards the end of the studies the goal is to deepen 
one’s expertise. (Virolainen 2006, 68.) 
Sometimes finding the placement can be hard and then time for practical training 
depends on when a suitable placement can be found, rather than when the ideal 
time for the training would have been. (Virolainen 2006, 68-77.) 
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2.1.1 Importance and quality 
 
Successful practical training is an important part of the student’s professional 
growth and quality of the practical training is essential in defining its significance. 
It is a long process and most responsibility of completing the practical training 
relies on the student’s shoulders. Students often have gained “hidden skills” dur-
ing practical training which they recognize only afterwards and thus they evaluate 
significance of practical training better after completing their studies than during 
them. Recognizing and utilizing these skills shows professional growth and will 
help the student in his future job. (Virolainen 2006, 38.) 
 
Even though practical training has the most importance for the student, it still 
should not be seen only as the student’s activity but rather as an interface between 
education and working life. It should be utilized more as a wider learning envi-
ronment, not just for the student but also for the University of Applied Sciences 
and working life. Practical training can be exploited in developing both contents 
of education and working life. It is a good way for teachers to create contacts to 
working life organizations and improve co-operation between these two parties. 
Best way to create new contacts and to improve the quality of practical training is 
to invest in supervision and guidance. Proper guidance does not benefit just the 
student but it has positive effect also to Universities of Applied Sciences, working 
life and their co-operation. 
Benefits for universities: 
 Improving teaching, keeping education up-to-date, bridging gap between 
theory and practice 
 Increasing volume of research and development activities 
 Improving teachers’ working life contacts 
 Increasing teachers’ practical working life knowledge 
 Increasing awareness of the university and the degrees 
(Salonen 2007, 27-28.) 
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Benefits for practical training placements: 
 Utilizing new knowledge and innovations received from universities and 
the student to working life 
 Bachelor’s theses 
 Development projects 
 Increasing awareness of the organization  
(Salonen 2007, 27-28.) 
 
For the organization, practical training is a way of recruiting that gives a possibil-
ity to make acquaintance with the student, possible new employee. During the 
practical training period the student develops his expertise, gets to know the or-
ganization and its way of working. The trainee can bring new ideas and views to 
the company and when the company needs a new employee in the future it already 
has a familiar trustworthy person to recruit. At its best, an international trainee 
brings another country’s business culture and contacts to possible business part-
ners in his own country. He can also have a positive effect on the other employ-
ees’ language skills and improve the ability to work in a multicultural work envi-
ronment. (Salonen 2007, 28.) 
 
Successful practical training and contacts gained during the process are of utmost 
importance for the student’s future employment. Insecure situation in the labor 
market highlights how crucial it is to have proper contacts to working life in order 
to get a job that would actually match one’s education and expertise.  
Part-time jobs are becoming more common in the Finnish labor market and fixed-
term employment is increasing. According to Siltala (2004) 80% of the baby 
boomers had permanent jobs, 60% of people born in 1960s and only 30% born in 
1970s. This shows clearly the trend of current employment situation. Insecure 
financial situation drives especially private companies to use more fixed-term 
employment and for many people change of profession has become routine. Im-
portance of knowledge and know-how has increased in many industries and more 
skills are required in all duties. Extent and versatility of expertise is gaining 
strength and various social skills, organization and coordination skills and ability 
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to adapt to constant changes are becoming more significant. (Jokinen et al. 2009, 
56-57.) Especially during practical training abroad, the student gains many im-
portant skills which can provide advantage in employment situation. Still, good 
quality of practical training is of utmost importance in the student’s professional 
growth and development and thus, it is important for the employer to understand 
the meaning and importance of practical training. Practical training agreement 
discussions are a good starting point for a successful placement as then goals are 
defined together.  
2.1.2 Practical training agreement 
 
Practical training agreement is made between the student, University of Applied 
Sciences and the employer before starting to work. In the agreement the parties 
agree on the length, duties and possible salary paid to the student. How the practi-
cal training is evaluated, how feedback is given and what are the possible later 
projects such as bachelor’s thesis are agreed upon. Also a contract of employment 
is made between the company and the student. In the negotiations the parties ana-
lyze complexity, sufficiency and suitability of the trainee’s duties as part of his 
studies. (Pohjonen 2005, 132; Virolainen 2006, 77-78.) 
 
In the discussion for an agreement, the parties can agree the meaning of the train-
ing for the parties and importance as a working life contact. With the employer, it 
can be decided whether the practical training is part of a bigger development plan, 
what the expectations are and how practical training can enhance co-operation 
between the organization and University of Applied Sciences. With the student, it 
can be discussed what the meaning of practical training is as a part of curriculum, 
how the duties relate to the curriculum and to the student’s development into a 
professional. University of Applied Sciences can highlight the activity level ex-
pected from the employer in guidance and how the employer is expected to sup-
port the trainee’s goals, what kind of goals is set for learning and how the practi-
cal training creates a part of the employer’s and university’s co-operation and 
partnership. (Virolainen 2006, 77-78.) 
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Practical training agreement negotiations are a good opportunity for Universities 
of Applied Sciences to create new long-term working life contacts. Instead of 
making agreement with one student, the university can aim for a partnership with 
the company in order to improve co-operation and to inform about its activities 
more widely. Typically, there is not much material aimed towards companies re-
garding practical training and thus, practical training agreement negotiations’ im-
portance is emphasized in the guidance of practical training as well as informing 
about the significance of the training to working-life contacts. When the employer 
is known from before and agreement routines are clear, instead of informing about 
guidance criteria and taking care of technical issues, the parties can focus more on 
developing their partnership, making it easier for future trainees to do their practi-
cal training in the company and getting the most out of the work. (Virolainen 
2006, 77-78.)   
 
Making a practical training agreement, especially with new working life contacts, 
is an important part of making the training a successful one. For companies that 
have not had a trainee before, the goals might be unclear and they are unaware of 
the suitable duties and guidance needed during practical training. This highlights 
the importance of practical training agreement discussions as they give a deeper 
insight for the employer of what is expected from the practical training and helps 
all the parties to get the most out of the practical training period. As Universities 
of Applied Sciences have limited resources, they may not always be able to partic-
ipate to the practical training agreement negotiations in person and thus, the re-
sponsibility on making the goals and requirements clear for the employer is on the 
student. The negotiations are an important part in ensuring that the employer un-
derstands what is expected from him during the practical training. Completing the 
negotiations successfully is important for the student’s professional development 
as it influences the quality of the training period.  
 
Institutional arrangements of practical training have an effect on how important 
and meaningful the student sees his own practical training. Discussions about the 
practical training agreement and its content create a picture, what could be ex-
pected of the training. Company’s own knowledge of its needs plays a big role in 
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drawing up the practical training plan. Companies that are aware of the skills they 
require, level of know-how needed in different duties and how to develop the ex-
isting know-how tend to be more prepared for the practical training with the stu-
dent and compiling the practical training plan is more convenient. (Virolainen 
2006, 40.) 
2.2 Two cultures 
Practical training is placed between two cultures: school and work place. When 
going abroad, it is also between the countries’ cultures.  
Learning at school often means working alone and it is evaluated on the basis of 
each student’s individual performance. Schoolwork is more based on thinking 
than doing and typically generic skills and principles that apply to various work 
environments are taught. (Ranta-aho 1999, 23-25; Virolainen 2006, 18.) 
In the work environment, working in a group and group members’ dependency on 
each other is essential in achieving goals. Learning things by heart and repetition 
is not the aim. Instead, finding and utilizing tools to increase profitability and ef-
fectiveness are more central and learning is more situational. Learning at work is 
considered to be specializing and it may not be transferred to another environment 
as such. (Valleala & Collin 2004, 129-131; Virolainen 2006, 18-19.)    
The student may have come across these cultural differences already before the 
practical training and knows how different working life can be compared to 
school. Nevertheless, a new job is always a new learning and working environ-
ment for the student and he should be prepared for the differences. New work 
place is always a good opportunity for the student to get a new perspective to his 
know-how and way of working. (Virolainen 2006, 19.)  
2.3 Learning outcomes  
 
Learning at work often includes surprises, situations deviant to 
routine, challenges, social interaction, orientating and contem-
plating thinking. Duties should have clear goals and possibility 
for understanding entities. This way university student grows in-
to a real professional. (Salonen 2007, 9.) 
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Learning at work can be very different than what it is at school and learning dur-
ing practical training provides a chance to improve learning at school. The stu-
dents that have completed a practical training as part of their studies have evaluat-
ed their learning more positively and they have also found employment better 
afterwards. (Virolainen 2006, 38.)    
 
The main goal for practical training is to orientate the student to practical duties 
that are central to his studies and by guidance teach him how to apply the learned 
knowledge and skills to working life.  
From the student’s point of view the practical training can: 
 Create learning possibilities and possibility to apply theoretical 
knowledge to working life 
 Improve self-knowledge by teaching new essential skills needed at work 
and showing how to learn in new situations 
 Provide a possibility to get to know a company’s work culture 
 Enhance career planning. During practical training the student creates 
new contacts, can compare interests and get most updated knowledge of 
various possibilities and 
 Improve self-confidence and employment after graduation. 
(Salonen 2007, 26.) 
 
To enhance learning, it is important that the student sets learning outcomes for the 
practical training. Learning outcomes include the things the student wants to 
know, understand and be able to do after finishing the practical training. It is also 
important to define how important it is to reach those goals and what is the de-
sired competence level for each outcome. (Helander 2009.)  
During the practical training, the student needs to be active not only to apply the 
theory learned at school but also to learn new skills at the work place. Learning 
can be either formal, like at school, or informal and more based on learning spon-
taneously on the current situation. (Jokinen et al. 2009, 238-241.) Whether learn-
ing is more informal than formal depends on the learning objectives the student, 
the employer and the supervisor have set. (Heikkilä & Tikkamäki 2005, 81-82; 
Poikela 2005, 11-12.) Usually, these three parties discuss about the objectives, 
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supervision, expected results, reports and other assignments together and after that 
the best way for learning and completing practical training can be defined.  
 
Work places, where students can complete their practical training differ greatly in 
the learning opportunities they provide. For example, historical development of 
the work place, personal and political relations, culture of the work place and 
work activities affect to the provided learning opportunities. (Virolainen 2006, 
38.) 
Work places do not offer just learning opportunities for the students, but there 
might also be obstacles to learning. Other employees might be unwilling to partic-
ipate in learning and guiding the student, the student might learn improper, inflex-
ible work habits and division of tasks might restrict the student’s participation and 
opportunity to learn. For the student’s professional development and growth, it 
would be essential to find a proper placement that enhances learning. (Virolainen 
2006, 38; Tynjälä 2008, 134.) 
 
According to Fuller and Unwin (2003), three main themes remodel practical train-
ing. These themes are participation, personal development and institutional ar-
rangements. How the student sees his own competence and learning, depends on 
how much he gets guidance and how independent working is expected from him.  
Depending on the learning objectives, the student might be transferred to various 
offices inside the company and he can familiarize himself with several work du-
ties. Participation in various activities commits the student more to the company, 
providing him a chance to get familiar with several personnel teams and to get a 
broad and diverse picture of the company. Changing placement several times dur-
ing the practical training can help the student to find his own place of interest, but 
it can also be very stressful. Getting familiar with the work and finding your own 
place in the work community takes time and though working inside the same 
company starting in a new office might feel like going back to point zero for the 
student. Even though the goal would be to provide versatile practical training for 
the student, constantly changing places might leave the practical training experi-
ence very superficial. Thus, in some cases it is better to stay at the same placement 
for the whole practical training to get a deeper insight to those specific duties and 
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work. (Virolainen 2006, 40.) To get the most out of the practical training, it is 
essential to set some objectives before the actual work starts.  
2.3.1 Work-based-learning 
 
Today’s employees are seen as learners who are active, social 
and constantly absorbing new information. They are expected to 
adapt to new challenges in a fast-changing work environment. 
Learning is work and work has become learning. (Poikela 2005, 
81.) 
 
Many University of Applied Sciences’ graduates who have been in working life 
for a couple of years have stated that they have learnt the necessary skills at work 
and not during their formal education. Development of vocational and profession-
al expertise requires integration of various types of knowledge and interaction 
between theory and practice. The development of the workplace as a learning en-
vironment, not just for the students but also for employees, is important in ensur-
ing continuous development of competence. This requires close collaboration and 
partnership between education and work. (Tynjälä 2008, 131.) 
 
The nature of the duties the student typically has at the work place determines the 
opportunity for good work-based-learning. For the quality of learning, it is central 
whether the duties are repetition of the old, routine like or new. Repetitive duties 
will deepen and define one’s perception on the specific duties whereas new duties 
will widen the student’s knowledge base. In problematic situations even a short 
and partial discussion changes the student’s cognitive perception and knowledge 
of his own way of working. Thus, work duties will either deepen and define 
know-how or change and widen one’s understanding and way of working. (Viro-
lainen 2006, 34.)  
 
Work-based learning is often defined as informal and according to Eraut (2004), 
informal learning can be characterized by attributes such as implicit, unintended, 
opportunistic and unstructured and the absence of a teacher. (Tynjälä 2008, 139.) 
Since workplace learning is informal in nature, it can be hard for the workers to 
recognize that any learning has actually taken place while they have been work-
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ing. Also, how much can be learned and how the learning happens depends on the 
work environment and how the work is organized. Some work environments offer 
better grounds for effective learning than others. Still, people do learn constantly 
by doing their job, cooperating and interacting with colleagues and customers, by 
formal education, tackling new and challenging tasks and reflecting and evaluat-
ing work experiences. Though the students may often feel that they have not 
learned much during their practical training period, the list of learning outcomes 
can be surprisingly long. It is part of professional growth to recognize all these 
areas and to actually utilize them in the future. Examples of learning outcomes: 
1. Task Performance: speed, fluency, collaborative work 
2. Awareness and Understanding: understanding colleagues, contexts and 
situations, organization, problems, risks etc. 
3. Personal Development: Self-evaluation and management, handling emo-
tions, building and sustaining relationships, ability to learn from experi-
ence 
4. Teamwork: collaborative work, joint planning and problem solving 
5. Role Performance: prioritization, leadership, supervisory role, delegation, 
crisis management 
6. Academic Knowledge: assessing formal knowledge, research-based prac-
tice, theoretical thinking and using knowledge sources 
7. Decision Making and Problem Solving: dealing with complexity, group 
decision making, decision making under pressure 
8. Judgment: quality of performance, output and outcomes, priorities, value 
issues and levels of risk. 
(Tynjälä 2008, 134.) 
 
While many positive traits can be learned at the workplace, it should be remem-
bered that while good practices can be learned also bad practices are learned. Typ-
ically, the students learn independence and vocational skills but some negatives 
such as bad practices, disadvantages of the field and avoiding duties can be 
learned. It is important for the student’s professional development and growth to 
recognize the negative aspects and further yet, find a way to turn them into posi-
tive ones. (Tynjälä 2008, 134.) 
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The ability to learn in collaboration with other people, within and outside an or-
ganization, often makes the difference between success and failure. Employees 
who cannot work with others to share and construct knowledge, fall behind their 
peers in the possession of such abilities. (Tynjälä 2008, 135.) 
 
In any learning situation key, elements of expertise (theory, practice and self-
regulation) should be integrated. Professional expertise can be described as con-
sisting of three basic elements that are integrated with each other: theoretical 
knowledge, practical knowledge and self-regulative knowledge. Theoretical 
knowledge is universal, formal and explicit and can be explicated easily e.g. in 
books and lectures. Practical knowledge on the other hand is case-specific and 
gained through practical experiences. It is intuitive, implicit or tacit in nature and 
not easy to explicate. As shown in Figure 3, integration of these types of 
knowledge is important and theories should be considered in the light of practical 
experience and practical experience in the light of theories. When integrating the-
ory and practice, mediation tools (shown in the middle of the figure) are needed. 
These tools enable the student to make tacit knowledge explicit and analyse theo-
retical knowledge and practical experience. These activities allow the students to 
develop their self-regulatory knowledge in a context provided by the knowledge 
and problem domain of their future profession. Through problem solving, the 
formal knowledge acquired in education is transformed into an expert’s flexible 
informal knowledge. In problem-solving process, formal knowledge is turned into 
skills when it is used to solve practical problems and into informal knowledge 
when it is used to solve problems of understanding. Instead of traditional forms of 
delivering knowledge, problem-solving tasks should form the core of skilled 
workforce’s education. In the development of professional expertise, theory can-
not be separated from practice or practice from theory.  
When the students are solving real life problems, they should be provided tools 
which make it possible for them to integrate theoretical knowledge with practical 
experiences. Participating in real life situations is necessary for developing high 
level of expertise. It is said that only deep integration of theoretical, practical and 
self-regulative knowledge creates expertise. (Tynjälä 2008, 145.) 
 
 
 21 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
FIGURE 3. Integrative components of the development of vocational and profes-
sional expertise. (Tynjälä 2008, 145.) 
 
Continuous learning is characteristics of multifaceted career which can be defined 
as growth of know-how. (Nokelainen & Ruohotie 2009, 36-37.) 
Continuous development and updating skills is important since otherwise they 
may become useless or obsolete for working life. Professional obsolescence has 
been defined by Kaufman (1974) as a degree to which professionals lack the up-
to-date knowledge and skills necessary to maintain effective performance in either 
their current or future work role. (Nokelainen & Ruohotie 2009, 37.) 
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2.3.2 Becoming a professional 
 
Changing working life needs people that have the ability, desire 
and will to learn constantly. In an ideal situation individual’s 
professional growth lasts the whole working life. (Poikela 2005, 
200.) 
 
Dave Kahle, one of the world’s leading sales educators, defines a professional as 
follows: “Professionals take guidance and direction from their managers. Profes-
sionals work to implement the ideas and skills they gain from training programs 
and seminars. Professionals are not afraid to try something different, to stretch out 
of their comfort zones, understanding that stretch, while it might be uncomforta-
ble, will cause them to build additional capabilities. Professionals are serious 
about their occupation.” (Kahle 2007, 12.) 
According to Otala (1996), professional expertise nowadays is a much wider con-
cept than earlier when it was simply defined by basic education and professional 
skills and knowledge. Today, people need much more social, organizational and 
interaction skills. In the middle of a massive information flow, another important 
skill has become the ability to distinguish relevant from irrelevant and seeing the 
current reality clearer. Pohjonen (2001) says professional expertise is not a sum of 
various skills, but an ability to combine knowledge and skills relevant to the pro-
fession into a functional entity. Eteläpelto (1993) again emphasizes the im-
portance of developing know-how instead of learning skills and knowledge. The 
main purpose of know-how is to create know-how in the future society, which 
enhances the student’s comprehensive growth and individualism. Professional 
expertise can be said to include the abilities that have been acquired through edu-
cation, training and experience. These abilities typically are not inborn traits and 
are not achieved just by general life experience. (Jokinen et al. 2009, 71-73, Poh-
jonen 2005, 47-48.) 
 
According to Billet (2002), there are three levels that enable the student to become 
a solid professional. First level is participation in work duties. It means participat-
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ing in every day duties, dividing duties so that they go from easy and repetitive to 
rare and challenging, and having possibility to participate, observe and listen. 
Second level is guidance at work. On this level, experienced employees model 
various situations and are guided in them, the student is guided and motivated for 
self-learning and diverse tools are used to enhance understanding. Third level is 
guidance on applying what has been learnt. On this level questioning, problem-
solving methods and alternative operation models are used to widen the student’s 
learning in new situations. (Virolainen 2006, 34.) 
 
For professional growth, it is important to establish proper work habits since these 
habits provide a sense of direction that is needed to accomplish both individual 
and organizational growth. By adopting positive work habits, the student can be-
come a more productive worker, improve quality of work and become more suc-
cesful. After that, the work itself becomes more organized, easy and enjoyable, 
something that the student wants to invest in. Professionalism is a prerequisite for 
career success and can be built through study, training and work experience. (Devi 
et al. 2012, 1-3.) 
 
According to Devi et al. (2012), effective planning is an important part of career 
growth as it leads to a great number of benefits. These benefits include among 
others: 
 Placing focus on purpose, action and results 
 Helping to anticipate future and enhance preparation 
 Minimizing uncertainty and change 
 Giving guidelines and direction 
 Facilitating optimum use of resources  
 Stimulating imagination and bringing new ideas 
 Promoting coordination and teamwork 
 Boosting self-esteem and efficiency. 
 
In becoming professional, adapting new information, participation and creating 
knowledge have been considered important. Considering adaptation, it is im-
portant to adapt and master special skills and knowledge. Participation emphasizes 
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the meaning of being part of social groups as adapting to cultures, norms, values 
and identities is a crucial part in developing professionalism. Creating knowledge 
considers learning as communal and interactive aim for redesigning, developing 
and reforming knowledge. While communality and guided action is important in 
professional development, education still plays a huge role. In addition to theoret-
ical and practical perspectives, various other tools are important. These tools in-
clude assignments such as learning diaries, projects and analytical assignments, 
various discussions, tutoring, training and guidance. With these tools, the student 
can be guided not only for informational development but also self-assessment 
and reflective learning from own actions. These tools help to create a more chal-
lenging environment, model learning and problem solving methods, show chal-
lenges and support the student in completing tasks. (Virolainen 2006, 20-21.)  
2.4 Setting goals 
 
According to surveys done by Yale University (1953), people who have written 
goals amass net worth greater than people without written goals. The survey 
shows that goals do work but very few actually use them. A goal can be consid-
ered to be a dream with a deadline and thus, motivates people to strive towards 
them. People who truly want to be productive, set clear goals and meet them. Hav-
ing a sense of direction makes it easier to recognize what needs to be done and in 
which order. To be successful, the student should create clear and realistic goals. 
Goals are often defined as S.M.A.R.T. goals and Meyer (2003) has described 
them as: 
 Specific: Using specific terms rather than vague, abstract ones 
 Measurable: Including a method for objectively measuring their achieve-
ment 
 Achievable: Challenging but realistic 
 Relevant: Following basic strategy of the organization 
 Time-bound: Specifying a time period (short-term or long-term). 
(Devi et al. 2012, 6.) 
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Setting goals for practical training is important in order to get the desired outcome 
of the internship period. Setting goals and making a proper plan helps the student 
to get the most benefit out of the practical training. Without any goals whole prac-
tical training can be a shallow experience.  
2.5 Guidance at workplace 
 
In the work environment, the student is often the least experienced person and 
should be entitled to proper guidance. Possible lack of knowledge should be un-
derstood and accepted as the goal for the student is to become a professional in the 
field and a full member of the work community during the practical training. (Vi-
rolainen 2006, 17). In the beginning, novices work in peripheral, less critical areas 
of practice and gain more responsibility as their competence develops. Essential in 
the learning process is interacting and working under guidance of more competent 
workers, observing their ways of doing the job, and participating in the communi-
ty of practice. (Tynjälä 2008, 135.) 
 
Practical training has a great influence in the student’s professional growth and 
building his expertise. To avoid practical training from being just informal and 
random learning it should be guided by both the University of Applied Sciences 
and the company. (Salonen 2007, 26.) Even though putting more effort in guiding 
the practical training requires resources, it is still well worth the effort. It makes 
practical training a more successful experience for the student and helps to im-
prove contacts between University of Applied Sciences and working life, making 
it easier for the students to find practical training placements in the future. 
 
How successfully the guidance works out during practical training, is affected by 
several factors: size of the workplace, human resources, previous guidance, com-
mitment to develop the trainee’s learning, utilizing the trainee’s work contribu-
tion, company’s recruitment needs, the supervisor’s guidance experience and per-
ception, and whether the practical training is part of a wider collaboration agree-
ment or a single one-time practical training. (Virolainen 2006, 83.) The supervi-
sor’s role influences the quality of learning both via provision of information and 
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learning situations. Direct supervision and guidance enables gaining such qualities 
and knowledge that the student would not have been able to gain alone. It also 
creates opportunities for the student to be part of new work activities. (Virolainen 
2006, 34.) 
Universities often have experienced guidance at work place relatively trouble-free 
and the need to change the placement has been rare. Training for practical training 
supervisors at the workplace are typically conducted during practical training 
agreement discussions or it relies on the workplace’s previous guidance experi-
ence or on the practical training material given by the University of Applied Sci-
ences. (Virolainen 2006, 83-84.) 
 
For the student, proper guidance is of utmost importance. Often the workplace and 
duties are new and the trainee needs guidance to learn how to complete the tasks 
properly. Guidance is also needed to avoid the trainee ending up doing the same 
tasks that possibly do not match his level of expertise for the whole practical train-
ing. For all the parties to get the most benefit out of the practical training period 
and to make it a successful experience, proper guidance is needed.  
As learning at work is different from learning at school, it is essential that the stu-
dent gets guidance throughout the practical training period to get the most benefit. 
If the student does not get adequate guidance, practical training might turn out to 
be unsuccessful experience or in the worst case be ceased. 
2.6 Assessment 
 
Depending on conceptions of learning and teaching, assessment can be divided 
into traditional and practice-oriented assessment. In a traditional model, assess-
ment session is arranged as a separate event from the teaching process after the 
course is concluded. In practice-oriented assessment on the other hand, the focus 
is on the authenticity of learning assignments and their assessment. Also, who is 
seen as an assessor makes a difference. In traditional thinking, only the teacher is 
considered as the assessor whereas in practice-oriented assessment the teacher 
typically works in collaboration with other assessors such as the workplace in-
structor and the student(s). In practice-oriented assessment, the emphasis is on 
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fostering the student’s metacognitive thinking, self-directedness, learning-to-learn 
process, and interaction. (Stenström & Laine 2006, 10-11.) In Table 1 these dif-
ferences are listed more clearly. 
 
TABLE 1. Central features of traditional assessment and practice oriented assess-
ment. (Stenström & Laine 2006, 11). 
 
 
Traditional assessment  Practice-oriented assessment  
Emphasises quantitative assessment 
Repetitive, emphasizes rote learning 
 
 
 
Artificial assessment settings 
 
 
Assessment as separate from the learn-
ing process 
 
Assessment by the teacher 
 
 
 
 
Focus on outcomes 
Emphasises qualitative assessment 
Emphasises connectivity between theo-
ry and practice and the transformation 
of knowledge 
 
Assessment settings that are as authen-
tic as possible 
 
Assessment as part of the learning pro-
cess 
 
Assessment by the teacher, the student 
and the workplace instructor together 
and also by other students (peer-
assessment) 
 
Focus on the learning process, changes 
in the student’s knowledge and skills, 
and learning outcomes 
 
 
Practice-oriented assessment focuses both on the process and the outcome, high-
lighting the learner’s own activity, i.e. self-assessment. It also emphasizes reflec-
tivity, an explorative and applied approach, and assessments importance as part of 
learning. (Stenström & Laine 2006, 12.) 
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In school environment, traditional assessment is typically used as the students are 
evaluated by the teacher based on theoretical assignments and exams completed 
during the course. Practical training on the other hand should be evaluated based 
on the practice-oriented assessment model. It would emphasize the student’s 
learning process, how well theory and practice meet and how the student’s 
knowledge and skills change during the process. As practical training happens in 
premises other than school, it is not adequate to have the teacher as the only asses-
sor. Teacher might visit the work place during the practical training period but 
that does not give enough grounds for proper assessment as the teacher cannot 
follow the whole process properly. Thus, it is essential to have several assessors 
for the practical training, the employer or another employee being one of them. 
(Stenström & Laine 2006, 10-12.) 
 
The student’s own assessment is also important as it makes the learning process 
more effective and helps to notice more personal changes. Proper assessment that 
happens already during the internship and not just at the end, helps all the parties 
to get the most out of the training period as the points that need improvement can 
be detected and acted on already during the internship. Thus, assessment should 
be given the time and effort it requires as an important part of a successful practi-
cal training period.  
2.7 Funding 
 
According to a study made by Salonen (2007, 33), practical training has often 
been left in the background and little or no resources has been used for it. In 1999-
2004 funding used for practical training was cut down by a third. Cost of practical 
training out of all of the University’s of Applied Sciences costs was only four per-
cent even though practical training accounts for 11-44% of the degree. In Interna-
tional Business and International Trade practical training is 14% of the degree. 
 
Depending on the country and the company, practical trainings can be either paid 
or unpaid. Finnish students often hope to get paid during their practical training 
but unfortunately this does not always happen. Whether the student gets paid or 
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not, depends greatly on the country’s practical training culture and sometimes on 
the connection between school and the organization. In some countries, practical 
training is unpaid and in some places partial funding is possible. Most often it 
depends just on the organization whether the student will get paid or not. (Mu-
tanen 2009, 5.) 
 
Most organizations’ practical training programs include a grant. For placements 
that the students have found themselves, grants can be harder to find as the em-
ployer often expects the student to get funding from the University of Applied 
Sciences. In Lahti University of Applied Sciences, the students search for the 
placements themselves and receive funding from school, Erasmus or Nordplus. 
When practical training is part of the studies, the students can apply funding also 
from Finnish Social Insurance Institution Kela. Funding from Kela includes study 
subsidy, housing allowance and study loan. (Maailmalle.net 2013.)  
Finnish students that are completing their practical training in Finland, typically 
do not get funding from school and their income depends on the possible salary 
paid by the company and Kela subsidies. For many Finnish students, salary is one 
of the main criteria when looking for practical training placement and usually it is 
easier for Finns to find paid internship in Finland than abroad. Finns completing 
their practical training abroad usually get funds from school and they also get in-
creased subsidies from Kela. When doing practical training abroad, living expens-
es and travel costs are often higher as the student is “living in two countries” and 
thus, more funds are provided. More information on Kela and its subsidies can be 
found from Chapter 7. 
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3 WORKING ABROAD 
 
“People going abroad are the ones that are not afraid of a change in their lives.” 
(Salonen 2010, 57.) 
 
In today’s work environment internationality is more “present” than ever before 
and reaches all aspects of our everyday life. Companies are expanding abroad, 
starting up businesses in new countries and outsourcing their operations. Employ-
ees with international competences and good language skills are valued and thus, 
many employees end up working abroad at some point of their lives. (Alanko & 
Rousku 1998, 9.)   
In the future, working life will need international know-how and cultural compe-
tences and language skills will open many doors. Companies and organizations 
will need technical know-how: theory and practice, understanding entities, ability 
to learn. Also ability to work in a foreign and unfamiliar environment and having 
versatile language proficiency will be highly valued. Social skills, right attitude, 
competition mentality, information society’s reading and writing skills will also 
be needed. (Mutanen 2009, 26, Mutanen 2012.) As working life is changing and 
becoming more international, expectations and demands toward education in-
crease and Universities of Applied Sciences are required to adapt to these chang-
es. (Jurše & Mulej 2011, 1446.) Practical training abroad is one way to answer to 
the changing demand as it improves a number of skills, such as culture compe-
tences, language and communication skills, which are valued by companies. 
 
Even though it is not one of the main qualifications employers are looking for in 
an employee (see Figure 4), international competence is still useful and advanta-
geous in working life and appreciated by employers. To the employer, interna-
tional work experience tells about spontaneity, “survival skills” and briskness of 
the student. Companies with international operations value international experi-
ences more than companies with their operations only in Finland. Most important 
qualities employers are looking for in an employee are trustworthiness, communi-
cation skills and co-operation skills. Companies that value international compe-
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tence tend to value also creativity, openness to new experiences and networking 
skills. While working abroad, these skills are typically further developed. 
(Leppänen et al. 2103, 29-35, CIMO 2009, 41.) Figure 4 below shows the mean-
ing of international competence for employers’ in recruitment and it also shows 
how highly students expect the employer to value international competence. 
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FIGURE 4. Meaning of international competence in recruitment. (Leppänen et al. 
2013, 30.) 
 
In working life, traits describing competency are internationality, readiness for 
changes, searching and investigating, interaction skills and courage to go beyond 
one’s own competence level. (Salonen 2007, 6.) International competences and 
language skills are beneficial in today’s working life and those are best learned in 
an international atmosphere, i.e. by working with foreign people and going 
abroad. Practical training abroad provides the student a good opportunity to im-
prove language and communication skills and get valuable international work 
experience.  
 32 
 
3.1 Practical training abroad 
 
As people and companies are becoming more international, also practical training 
abroad has increased its popularity. Finland is one of the pioneers of international 
practical training in the world and practical training is one of the oldest exchange 
programs in Finland. In practical training abroad, two important objectives are 
combined: integration of working life and education and getting international ex-
periences already during studies. (Mutanen 2009, 4.) 
 
Practical training abroad is a challenge for every student. Working life habits and 
regulations vary between countries and can differ considerably of the ones the 
student is used to in his home country. Working and socializing in the new coun-
try requires knowledge, skills and cultural competence of the host country. In 
many countries and cultures, practical training is a new thing and thus getting the 
placement can be hard. If successful, the employer may not have a clue what it 
actually would require to take a trainee. This might from its own end affect to the 
fact that the students do not get the most out of the practical training. Thus, com-
prehensive discussions, better understanding of the requirements and guidance are 
essential to make practical training abroad successful. (Mutanen 2012.) 
 
Despite the challenges, practical training abroad offers a variety of possibilities. In 
an ideal situation, it supports the student’s studies and professional goals, famil-
iarizes into a new work culture and teaches how to operate in it. Practical training 
abroad also improves and complements professional language skills and makes 
communication more fluent. Completing practical training in a different country 
and culture is an asset that can help the student to get employed better in the fu-
ture. (Mutanen 2009, 5.) 
 
Practical training abroad also gives the student wider perspectives. What has been 
learned and observed abroad, can be applied in working life. Students that are 
international and curious about global issues are important both to Finland and the 
companies. (CIMO 2013.) Practical training abroad is a good way to test and 
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deepen international competences. The student has the opportunity to apply theo-
retical know-how in practice, learn working life skills of a different culture and 
improve both everyday life and professional knowledge of a language. (Mutanen 
2012.) 
 
As knowledge of practical training varies greatly between countries, administra-
tion and carrying out the whole process can be very challenging due to different 
work cultures. Thus, successful administration of the practical training requires 
awareness of the administrational processes required and knowledge of the host 
country’s working life, restrictions and possibilities. Plus side is that practical 
training abroad equips the student with international expertise and professional-
ism. It also makes it easier to go abroad again in the future. Foreign assignments 
are common in today’s working life and many companies value international work 
experience. (Mutanen 2009, 26.) 
 
Usually the language used during practical training abroad is English but depend-
ing on the practical training placement, there can be some level of language re-
quirements, especially for the local language. The main goal for practical training 
language wise is to deepen the existing knowledge level, especially professional 
level, and make communication in a foreign language fluent. Many students have 
mentioned their main goal for practical training to be improving communication 
skills and that has also been the most important thing they have considered to gain 
from their time abroad. Other goals have been familiarizing with various regional 
customs and habits, improving relationship building, communication and cultural 
skills, familiarizing to local work culture and deepen professional expertise. (Mu-
tanen 2012.)  
While practical training abroad can be very challenging, especially finding a suit-
able placement, it also enhances the student’s professional growth. New and un-
familiar situations work and culture wise are faced constantly and thus also many 
opportunities are provided. Successful practical training supports the student’s 
studies and professional goals and the student gets to familiarize into a new work 
culture and learns how to act in it. Also professional language skills are improved 
and communication becomes fluent. Altogether, working abroad improves inter-
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national competences and employment possibilities in the future. (Mutanen 2009, 
5.) 
3.2 Mobility of students  
 
Finns opportunities for practical training abroad have increased in the past years 
remarkably. Universities of Applied Sciences offer and fund practical trainings 
abroad but there are also other organizations providing the chance to go abroad, 
such as CIMO and Erasmus. CIMO is a Centre for International Mobility and its 
main task is to promote international co-operation and mobility in the Finnish 
society. CIMO implements various exchange, trainee and scholarship programs. 
Erasmus again is the most significant programme in students’ mobility in Finnish 
universities as most exchange students come and go from Finland through it (Mu-
tanen 2009, 4; CIMO 2013.)  
Usually, going to a practical training via an organization’s program is the easiest 
way as the student gets the most assistance in the process. It is possible for the 
student to arrange the placement by himself and this is the most common way to 
do it but it requires a lot of activity from the student and contacts to local people 
are worth of gold. (Maailmalle.net 2013.) 
 
Student mobility contributes to individuals’ personal development. Learning 
abroad equips with a wide range of competences and skills that are increasingly 
valued by employers: foreign languages, adaptability and greater intercultural 
awareness. Mobility boosts job prospects and encourages labour market mobility 
later in life. (European Commission 2012, 3) 
Between 2006-2011 mobility of university students, including both universities 
and Universities of Applied Sciences, has increased 15%. Amount of foreign stu-
dents coming to Finnish universities has also increased by 12%. In the interna-
tional mobility of universities, the goal is that the amount of students coming and 
going from Finland would be equal. At the moment, slightly more students is go-
ing abroad than coming to Finland. Often the reason for this has been financial 
situation and Finnish companies’ willingness and ability to take foreign students. 
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(CIMO 2012, 2-3.) In Figure 5 differences in mobility to and from Finland can be 
seen. 
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FIGURE 5. Mobility of university students. (CIMO 2012, 2-3.)   
 
Majority of the university students go abroad for student exchange but some do 
their practical training abroad, University of Applied Sciences’ students more of-
ten than university students. Table 2 shows these amounts in more detail. 
 
TABLE 2. Content of university students’ exchange periods. (CIMO 2012, 4.) 
 
 
Students going from 
Finland 
Students coming to Fin-
land 
Length of the exchange 5 months 5 months 
Content 
73% studying 96% studying 
27% practical training 4% practical training 
 
 
Though Asia is becoming more popular, European countries have been the most 
popular destinations for Finnish students and 65% of the students go to Europe. 
Vice versa, 82% of students coming to Finland are European. (CIMO 2012, 5.) 
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International Business and International Trade students in Lahti University of Ap-
plied Sciences are going abroad both for student exchange and practical training. 
Also for them, most popular destinations have been European countries.  
In International Business either practical training abroad or student exchange is 
compulsory part of the studies whereas in International Trade student exchange is 
compulsory and practical training abroad is optional. Some students do both stu-
dent exchange and practical training abroad. In International Trade about 50% of 
the students do them both. (Kuusisto 2013; Rokio 2013.) In both degree pro-
grammes students go for practical training and student exchange almost in equal 
amounts. In Table 3 the content of both degree programme students’ exchange 
periods during the whole year 2012 and spring 2013 is shown more specifically.  
 
TABLE 3. Content of LUAS students’ exchange periods. (Kujala 2013a; Linko 
2013.) 
 
 Year 2012 Spring 2013 
International Business 
students 
43% studying 47% studying 
57% practical training 53% practical training 
International Trade 
students 
48% studying 24% studying 
52% practical training 76% practical training 
 
 
In International Trade most students do their student exchange in the autumn 
whereas most International Business students do student exchange during the 
spring semester. Towards the end of the year, the amounts equalize more, making 
practical training and student exchange almost equally popular. Practical trainings 
are done evenly throughout the year in both degree programmes. During year 
2012 altogether 65 students did a student exchange and 78 practical training 
abroad of International Business and International Trade students. During spring 
2013, 29 students have done student exchange and 50 practical training abroad. 
(Kujala 2013a; Linko 2013.) 
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3.3 Cultural competences 
 
In an international environment more will be achieved by familiarizing with co-
workers’ or clients’ culture and habits. (Mutanen 2009, 26, Mutanen 2012.) 
 
Intercultural or multicultural competences have been defined by Pope & Reynolds 
(1997) as competences that help us to work in different cultures effectively and 
ethically right. These competences consist of various components which can be 
defined as multicultural awareness, multicultural knowledge, and multicultural 
skills. In some definitions also attitudes are included. Multicultural awareness 
means awareness of how individuals’ attitudes, beliefs, values, presumptions and 
self-knowledge effect on the way they act with people from different nationalities. 
Multicultural knowledge means that the individual has knowledge and under-
standing of different cultures as well as his own, their history, traditions, values, 
habits and so on. Multicultural skills again are the skills that individuals use in an 
effective and meaningful communication with people from various nationalities. 
(Jokinen et al. 2009, 70.) 
 
Wordelmann (2003) has defined international qualifications that consist of compe-
tences needed in global labor markets. These qualifications include language 
skills, intercultural competences and professional competences. Language skills, 
in addition to English, are increasingly important in today’s business life and it is 
being considered as basic know-how like IT-skills, entrepreneurship and social 
skills. Intercultural competences include the ability and skills to operate in a for-
eign country and culture, cultural curiosity and excellent interaction skills. Profes-
sional competences again are the essential competences from the company’s point 
of view. Individual’s professional competence is seen as a prerequisite for interna-
tional operations and participation in the tasks. (Jokinen et al. 2009,70-71.) 
 
International competence is often connected to study or work experiences abroad, 
readiness to travel abroad and language skills. Finnish employers see international 
competence as being interested in new things, curiosity, empathy, persistence, 
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self-esteem, self-confidence and reliability. Thus, even though international com-
petence may not be valued as such by employers, many skills that come with it 
and are gained during work experience abroad are highly valued. People having 
international competence often have better problem-solving skills and they adjust 
better to new environments and situations. Even though international experience 
would not transfer into know-how straight away, it is incorrect to think that it 
could not. The world is globalizing in a fast pace and both employers and students 
see internationalization as an inevitable development path. Internationalization is 
seen as a good thing even though it may not be fully utilized yet. (Leppänen et al. 
2013, 36-53.) Usefulness of international competence for the students is shown in 
Figure 6. The higher the education level is, the more useful the student sees inter-
national competence.   
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FIGURE 6. Usefulness of international competence for the students. (Leppänen et 
al. 2013, 31.) 
 
Many work related matters are culture bound: perception of time, social interac-
tion, employer-employee relation (power distance), meaning of networks and con-
tacts, level of bureaucracy, work times, addressing, greeting, titles and dress code.  
(Mutanen 2012.) Thus, by having cultural competences the student will be better 
able to operate in the changing working life. To gain valuable international work 
experience useful for the student and his future employment, the students are do-
ing practical trainings abroad increasingly. In the following Chapter, practical 
training process in International Business in Lahti University of Applied Sciecnes 
is described in more detail. 
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4 PRACTICAL TRAINING PROCESS AT LAHTI UNIVERSITY OF 
APPLIED SCIENCES  
 
This Chapter goes through the practical training process in International Business 
in Lahti University of Applied Sciences. It describes each step required for com-
pleting the practical training and for receiving funding from school. It is important 
for the students to be familiar with the whole practical training process to better 
understand the requirements and be able to find the areas that would need im-
provement on in order to make the whole process more successful. 
  
The goal of practical training is for the students to learn to apply the knowledge 
and skills learned during their studies in their field of profession, broadening their 
professional skills. It should allow the student to participate in a professional 
placement in order to gain insight into the requirements of their potential profes-
sion. Getting good work life experience provides the student a better chance to 
differentiate from other job applicants, as they are able to show real world profes-
sional experience. In international business sector this kind of experience is highly 
valued. Thus, it is important also for the student to see practical training as some-
thing more than just part of studies that needs to be done. Successful internship 
can have a great influence in the student’s future employment and it might also 
provide a topic for Bachelor’s Thesis. (Lahti University of Applied Sciences (later 
on LUAS) 2013a, LUAS 2013b.) 
 
Practical training can be done after the student has successfully completed 75 
ECTS credit points. Usually practical training is done towards the end of the stud-
ies and the students have roughly 150 ECTS before starting the practical training. 
The further the student is in his studies, the more demanding tasks he can do dur-
ing the internship. 
In International Business and International Trade, duration of practical training is 
100 work days which means five months of full-time work. Once completed, the 
student will earn 30 ECTS. Practical training can be started already during sum-
mer months and it can be divided into two parts when other part should last two 
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months (12 ECTS) and the other three months (18 ECTS). If it is done in two 
parts, one of the practical training places has to be for three months abroad. 
(LUAS 2013a.) 
 
For the practical training period, the student will have a personal supervisor from 
school who generally is the responsible person for practical training within the 
student’s Degree Programme. During the practical training, the supervisor will be 
in contact with the student and possibly the employer to discuss about the pro-
gress of the training period. The student can also contact the supervisor if there are 
any complications with the employer or duties and the placement would for some 
reason need to be changed. The supervisor is the person from who the student 
needs to get approval for the practical training placement and signature to the 
placement contract. (LUAS 2013a.) 
4.1 Funding 
 
Lahti University of Applied Sciences gives grants for practical trainings abroad 
that are included in the Degree Programme. Grant is awarded for maximum of 
five months, which is the required length of the practical training in International 
Business. The amount of the grant depends on the exchange program, host coun-
try and length of the internship. In Table 4, grants for different countries and dif-
ferent lengths of internships are listed according to the regulations of Degree Pro-
gramme in International Business. It should be noted that grants are not paid to 
the student’s home country and that all other grants are granted per exchange ex-
cept Erasmus grant for practical trainings lasting over three months. In that case 
grant is paid per month up to five months maximum. (Kujala 2013b, LUAS 
2013c.)  
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TABLE 4. Practical training grants of Degree Programme in International Busi-
ness. (Kujala 2013b, LUAS 2013c.) 
 
 
                LENGTH 
COUNTRY 0-3 months 3-5 months 
EU country (=Erasmus) No grant 300€/month 
Russia No grant 600€/exchange 
Countries outside  
EU area 
No grant 1000€/exchange 
Foreign students completing 
practical training in their own 
home country 
No grant No grant 
Foreign students completing 
practical training in Finland 
No grant No grant 
Finnish students completing 
practical training in Finland 
No grant No grant 
 
 
Before the grant can be admitted, the student has to find the practical training 
placement and get approval from the practical training supervisor of the Degree 
Programme. Once the placement is accepted, the student needs to get all the re-
quired signatures to the placement contract: the student, the company, and the 
supervisor (see Appendix 1). Once the placement contract is completed, a copy of 
it has to be returned to the International Office where the grant application can 
then be completed. The grant application is only to be done for placements outside 
EU area. The Erasmus agreement already includes the grant application (see Ap-
pendix 2). (Kujala 2013b, LUAS 2013c.) 
 
The student applies for the grant in Mobility Online Portal according to the ex-
change program regulations. Mobility Online is an electronic management system 
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for student exchanges and all students who apply for the grant must register in 
Mobility Online.  
The Placement Coordinator or practical training supervisor will confirm the length 
of the practical training and the grant. Placement contract and the grant applica-
tions have to be completed and submitted to the International Office before first 
day at work at the practical training company. Otherwise the student may not re-
ceive funding. (Kujala 2013b, LUAS 2013c.) 
The grant will be paid in one part, as a lump sum, latest one month before the 
practical training starts, assuming that the student has delivered the grant applica-
tion on time to the International Office. If for any reason the duration of the prac-
tical training changes, the student must update the new dates into Mobility Online 
and inform the Placement Coordinator, otherwise the grant might be claimed back 
partly or in full. (LUAS 2013d.) 
 
Terms of the grant   
 
When the student receives the grant, he commits to abide by the following rules: 
 The grant can be claimed back partly or in full if the student does not re-
turn all the required documents after completion of practical training. 
These documents include practical training report, work certificate and a 
questionnaire in Mobility Online. 
 The grant can be claimed back partly if the dates of the practical training 
change from the ones the student has informed before the practical train-
ing. 
 The final dates and length of the practical training will be confirmed with a 
work certificate, which the student will upload to Mobility Online after the 
practical training.  
(LUAS 2013d.) 
 
Applying for practical training in Mobility Online 
 
The student must apply for the practical training in Mobility Online. The steps are 
different whether the placement is Erasmus placement i.e. in some EU country or 
Other Work placement, meaning that the placement is in a country outside EU. 
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When filling out the application, it is important to choose the right application and 
the correct academic year which means the year when the practical training starts. 
(LUAS 2013c.) 
 
Steps for students doing Erasmus Placement-application 
 
1. Fill out the application in Mobility Online 
2. You will receive a “Confirmation of Registration” e-mail which includes 
instructions of the documents needed for the application. 
3. Upload picture and required documents to Mobility Online. When the Stu-
dent Placement Coordinator has accepted your application, you will re-
ceive an e-mail “Confirmation of Application Accepted” including further 
instructions. 
4. Print “Training Agreement and Quality Commitment” and sent it to your 
employer to sign and fill out (four questions). Once the employer has 
completed the necessary parts, you and your practical training supervisor 
at LUAS will need to sign it. Upload the signed agreement to Mobility 
Online.  
5. Print grant application and deliver it signed together with Training Agree-
ment and Quality Commitment-document to Placement Coordinator. Inter-
national Office will make the final decision about the grant and once ac-
cepted, you will receive and e-mail “Confirmation about Placement grant 
payment”. 
 
The grant will be paid as a lump sum about one month before the beginning of the 
practical training, assuming that grant application has been done and delivered on 
time. (LUAS 2013e.)  
 
Steps for students doing Other Work Placement-application 
1. Fill out the application in Mobility Online 
2. After completing the application you will receive an e-mail “Confirmation 
of Registration” with further instructions of documents required for your 
application. 
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3. Upload picture and required documents to Mobility Online. When Place-
ment Coordinator has accepted your application you will receive an e-mail 
“Confirmation of Application Accepted” with further instructions. 
4. Print grant application. Deliver it signed together with completed practical 
training contract to the International Office. International Office will make 
the final decision about the grant and once it is accepted, you will receive 
an e-mail “Confirmation about Placement grant payment”. 
 
The grant will be paid as a lump sum about one month before the practical train-
ing starts, assuming that grant application has been completed and delivered on 
time. (LUAS 2013e.) 
 
The student is responsible that the information and documents in Mobility Online 
are up-to-date. If there is any changes to the information, the student has to make 
the needed updates and also inform the Placement Coordinator. If the student 
changes the placement during the practical training period, it should be remem-
bered that it can affect to the amount of grant paid and the student might be re-
quired to refund the grant partly or in full. (LUAS 2013e.) 
Students can sign in to Mobility Online with their own username and password at 
LUAS in the following link: 
https://www.service4mobility.com/europe/LoginServlet?identifier=lahti11  
 
After practical training 
 
After completing the practical training, the student must deliver the required doc-
uments (Placement report, Work certificate, Final report) to LUAS after which he 
will earn the credits. The documents must also be uploaded to Mobility Online.  
1. Placement report 
The student needs to answer an online questionnaire in Mobility Online in 
English. Part of the answers will be open for other students to read in the 
portal.  
2. Work Certificate 
Before leaving the company, the student should ask for a work certificate 
that shows the start and end dates of practical training and possibly in-
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cludes a description of duties and an assessment of performance. This 
needs to be downloaded into Mobility Online. 
3. Final report 
The student has to write a final report according to the instructions given 
by the practical training supervisor. This has to be uploaded into Mobility 
Online. 
 
The practical training supervisor will check the documents in Mobility Online and 
the student will receive an e-mail “Placement report and documents accepted”. If 
these documents are not returned on time, about one month after completing the 
practical training, LUAS has the right to claim back the grant paid to the student 
either partly or in full. (LUAS 2013f.) 
4.2 Practical training process steps 
 
Practical training process includes several steps that the student needs to take be-
fore practical training is completed and credits can be earned. The process can be 
long and it should be started in good time. Allowing enough time for the process 
and planning it ahead, makes the whole process more successful and helps to stay 
in the planned graduation schedule. 
Practical training process varies between faculties and in the following the process 
for International Business is described in more detail. It should be noted that stu-
dents who do not receive funding from school for their practical training do not 
need to complete the steps regarding Mobility Online. Practical training process 
chart for International Business can be found from Appendix 6.   
 
Step 1: See the practical training supervisor in your Degree Programme 
 
It is advisable to see the supervisor and discuss on when the best time for practical 
training is. One requirement for graduation in the degree programme in Interna-
tional Business is that the student has done either practical training or student ex-
change abroad. If student exchange has not been done, the student has to do a 
practical training abroad. If unsure about which country to go to, when and how to 
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start the application process, it is a good idea to see the supervising teacher to get 
advices and further instructions. If the student has previous work experience relat-
ed to the studies, practical training might be partially credited. This should be dis-
cussed and agreed upon with the practical training supervisor.  
The student could also go see Student Exchange Coordinator to learn more about 
funding issues and possible grants for practical training period and to ask advices 
on where other students have been and how they have found the placement. This 
step is not compulsory; it should only be taken if the student feels the need for it.  
 
Step 2: Sign in for Reppu course: Practical training IBU 
 
The first step in the process is to sign in for Reppu course: Practical training IBU. 
Reppu is a notice and e-learning environment for all the students and personnel at 
Lahti University of Applied Sciences. There the students can for example sign in 
for courses, get the needed material and information about them, find out more 
about practical training process and bachelor’s thesis and find general information 
about different faculties and international matters regarding studies.  
On the Practical training IBU - Reppu page there are instructions on how to com-
plete the process and list of all the documents that the student needs to return be-
fore, during and after finishing their practical training. There is general infor-
mation about practical training, a step-by-step process description and list of pos-
sible internship places and companies. Also, some other students have listed their 
tips about practical training placements on a discussion forum.  
Practical training seminars the student needs to attend before and after practical 
are announced on the Reppu page. (LUAS 2013c.)  
 
Step 3: Start searching for the placement 
 
Searching and finding the placement is the student’s responsibility and usually the 
step that takes the longest time. Thus, the process should be started well in ad-
vance the planned practical training period.  
It depends on several factors how fluent and fast the application process is: what 
kind of placement are you looking for, what kind of goals you have set for your 
practical training, do you have previous contacts you can utilize, do you have list 
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of links where you can start looking for the job, can you get tips or references 
from your friends, family, teachers or previous employers, are you doing your 
practical training abroad or in your home country. Finding the placement without 
contacts, especially when searching from abroad, can take several months and to 
improve the chances of getting the desired placement, the student should reserve 
as much time as possible for the process. When going abroad, it should also be 
noted that the student may need a visa to be allowed to live and work in the coun-
try and has a list of practical matters to arrange before the placement starts such as 
housing, travel and funding. A more comprehensive description of the practical 
matters is included in Chapter 7. (LUAS 2013c.) 
 
If the student currently has a work placement and will continue in the same 
placement for the practical training, it is important to ask for additional responsi-
bilities. It will enhance the student’s skill set beyond the current role. Continuing 
in the same duties may not provide enough challenges for the student and thus, 
prevent him from reaching true professional level of expertise. When agreeing to 
support the student in the practical training, the company should understand that 
they have made a commitment to extend the students learning experience by re-
quiring a substantial contribution to their firm. More demanding work placement 
indicates higher level of responsibility for the student’s first job opportunity after 
graduation. Fairly often the student does remain in the company after the practical 
training or gets employed there after graduation. (LUAS 2013b.) 
 
Duties where the students end up working can vary greatly depending on the 
company and country where the practical training is completed. In the following, 
there is a list of some suitable duties for practical training: 
 Export/import assistant/secretary 
 Transport controller 
 Purchasing secretary 
 Buyer/purchasing assistant 
 Inventory controller 
 Materials management assistant 
 Marketing planner 
 48 
 
 Marketing/logistics assistant 
 Forwarding assistant 
 Combination of many tasks (especially in SME companies) 
(LUAS 2013a.) 
 
Where to look for 
 
While internet is a good channel to look for placements, the importance of human 
contacts should not be forgotten. During the application process, it is a good idea 
to see Student Exchange Coordinator and the supervising teacher to ask for advic-
es and previous placements where the students have been. In Appendix 3 is a list 
of Internet sites other students have found useful when looking for a practical 
training placement.  
In the Reppu page for Practical Training IBU-course, there is a list of some open 
internship placements and placements where the students have been before. There 
is a discussion forum where students can add their training placements and give 
advices to others looking for a job. 
Mobility Online is also a good site to look when searching for a placement 
abroad. In Mobility Online Portal, it can be seen in which countries and compa-
nies other students have completed their practical training. After completion of the 
practical training period, each student answers a questionnaire on Mobility Online 
which will be partly open for other students to read.  
Online address for Mobility Online Portal is: 
https://www.service4mobility.com/europe/MobilitySearchServlet4 
It can also be found through Reppu: Reppu -> Kansainvälisyys -> Matkaraportit -
> Opiskelija- ja harjoittelijavaihdon raportit -> Mobility Online Portaali. 
Mobility Online’s electronic reporting was taken into use at LUAS during aca-
demic year 2011-2012 and practical trainings and student exchanges completed 
abroad from thereof can be found from the portal. Reports can be chosen by aca-
demic year, country and/or degree programme. (LUAS 2013g.) 
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Step 4: Sign-up for practical training seminar 
 
The idea for attending a practical training seminar before starting the actual in-
ternship period is for the student to see what practical training actually is about 
and what is expected from the student. At the seminar, the student will learn in 
what kind of duties others have been and which companies have been good practi-
cal training placements. They will also have a chance to ask tips and advices from 
other students on how and where to get a placement. Having a real life contact to a 
company always makes it easier to get the placement.  
 
Step 5: Finding the placement 
 
Once the practical training placement is found, the student should agree on duties, 
possible salary and time period with the employer. At this point, it is important to 
discuss about the goals both the student and the employer have for the practical 
training period. By doing this, it is easier for both parties to get the most out of the 
practical training; the student can get valuable work experience meeting his level 
of competence and the employer can use the student for the most relevant tasks 
and start training a potential new employee. During the discussions, it would also 
be important to decide whether a supervisor at work is needed and if so, who that 
will be. For the student to get the most out of the practical training and to enhance 
learning, it would be important to have proper guidance during practical training. 
(Kuusisto 2013.) 
 
Step 6: Getting acceptance 
 
When the student has found a placement, he needs to get acceptance for it from 
the supervising teacher before the internship can actually start. If the supervisor 
does not accept the placement, the student needs to keep on searching and find 
another company. (LUAS 2013a.) 
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Step 7: Completing placement contract 
 
Once placement is approved, the student needs to complete the placement con-
tract. (See Appendix 1) In the placement contract duties of the student are de-
scribed, duration of the placement stated and possible salary is agreed on. The 
placement contract must be signed by the student, the supervisor and the compa-
ny. Once all the signatures are in the contract, it must be delivered to International 
office before starting to work in the company. If placement is found when the stu-
dent is already abroad, it must be scanned to the supervisor at school, having al-
ready the signatures of the student and employer. The placement contract must 
also be downloaded to Mobility Online in order to get the grant from school. 
It is important to remember that school will need one original copy of the place-
ment contract, so if the student has sent a scanned copy to school he might need to 
deliver a paper version to school later on. The student should also a keep one copy 
of the contract to himself. (LUAS 2013a.) 
 
Step 8: Practical arrangements 
 
Especially when going abroad, there are a number of practical arrangements to 
take care of before practical training starts. These include for example housing, 
funding, travel, insurance, vaccinations, medicines and possible visas. Depending 
on the host country visa application process can take several weeks and thus, it is 
important that it is started as early as possible as there might be complications 
along the way. In some countries the companies might want the student to have 
the visa before they are willing to hire him and to some country it is not possible 
to get a visa unless you already have a job. These matters vary between countries 
and it is important to get more detailed information about the process once the 
desired practical training location and country have been decided.  
Practical arrangements have been described in more detail in Chapter 7.  
(LUAS 2013a.) 
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Step 9: Practical training starts 
 
After the placement is found and practical arrangements have been taken care of, 
the actual practical training can start. If completing the whole practical training at 
once, the training should last for five months. (LUAS 2013a.)  
 
Step 10: Contacting supervisor and writing mid-term report 
 
After completing 30 days of work, the student needs to contact the practical train-
ing supervisor at school and write a mid-term report. The mid-term report should 
be based on the discussions carried out between the student and representative of 
the company. The report should be returned in written form, via e-mail or via 
Reppu. The goal of the report is analyzing and discussing the activities of the 
practical training. The report should include: 
 Company presentation 
 Department presentation 
 Orientation to work tasks and company in general 
 Description of work duties 
(LUAS 2013a, LUAS 2013h.) 
 
Mid-term report is not just a paper that has to be returned to school but also a 
good time for the student to evaluate how the internship is going from his part, is 
he on the right way to reach the set goals and is the placement helping him to im-
prove his expertise. 
 
Step 11: Practical training period completed 
 
When the practical training period is completed, the student should ask for a work 
certificate from the company. The work certificate will confirm that the student 
has worked in the company for the agreed time period and provide more infor-
mation on duties and performance. A work certificate is always good to have for 
future jobs and can possibly be used as a reference. Whether the employer can be 
used as a reference in the future, needs to be confirmed from the employer. 
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The work certificate also needs to be uploaded to Mobility Online and possibly be 
given to practical training supervisor at school. (LUAS 2013a.)  
 
Step 12: Writing Final report 
 
After the student has completed full 100 days of work, final report should be writ-
ten. The objective of the final report is to assess how the goals of the whole prac-
tical training were achieved. The student should also analyse the learning process 
and his own objectives and performance. Final report should include: 
 Company presentation in brief 
 Present situation of the company 
 International operations of the company 
 How have expectations changed after mid-term report? 
 What has been learned? 
 How have the practical training and the theories studied at school connect-
ed? 
 How have tasks developed? 
 How performance has been evaluated? 
 Other comments 
 
The final report should be returned to the supervising teacher in a written form 
and uploaded to Reppu and Mobility Online. Only students that have completed 
their practical training abroad, need to upload the report to Mobility Online. Final 
report as well as work certificate should be returned within one month after com-
pleting practical training. (LUAS 2013a, LUAS 2013i.)  
 
Step 13: Oral presentation 
 
In addition to the Final report, the student must prepare an oral presentation of the 
practical training. In the presentation, Power Point or other audiovisual material 
should be used and the presentation should be about 10 minutes in length. It is 
presented in a practical training seminar where the supervisor and other students 
are present. Typically, there are two practical training seminars per year, one in 
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the spring and one in the autumn. Depending on the students’ needs, additional 
seminars might be arranged. The oral presentation should include: 
 Name & student number 
 Placement details 
 Time period 
 Company presentation 
 Products, services, operations 
 Tasks & duties 
  Experiences & comments about the internship 
 Advices to others 
 
In the presentation, the student should also be prepared to answer questions other 
students may have and give suggestions whether the placement was good and 
suitable for other students to apply for or not. (LUAS 2013a, LUAS 2013j.)  
 
Step 14: Earning ECTS 
 
After completing all the previous steps and having the oral presentation, the stu-
dent will earn the ECTS and they can be seen in the transcript of records. The stu-
dent will not get a grade for the practical training, it is assessed either pass or fail. 
(LUAS 2013k, Kuusisto 2013.)   
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5 STUDENTS’ EXPERIENCES 
 
This chapter deals with the experiences and comments students from Lahti Uni-
versity of Applied Sciences have of their practical training. In International Busi-
ness either practical training abroad or student exchange is a compulsory part of 
the studies. In International Trade student exchange is compulsory but practical 
training abroad is optional.  
The chapter is based on the author’s observations and a questionnaire made for 
International Business and International Trade students during practical training 
seminars in September 2013. Also comments the students have written in Mobili-
ty Online Portal have been used. All the students have done their practical training 
in Finland or abroad during academic year 2011/2012 or 2012/2013. Altogether 
17 students answered the questionnaire during practical training seminars; nine of 
them were International Business students and eight International Trade students. 
Questionnaire can be seen in Appendix 4. 26 students answered a questionnaire in 
Mobility Online Portal.  
 
This chapter has been divided into themes that rose out to be the most important 
ones according to the questionnaire and Mobility Online Portal. 
 
Finding practical training placement 
 
Finding a suitable practical training placement was mentioned several times to be 
the hardest and most time consuming part of practical training. Students do not 
have many working life contacts, especially from abroad, and application process 
was seen difficult and requiring a lot of time. Several times students mentioned 
that more help from school would have been appreciated and even needed.  
How long it took for the student to find the placement varied a lot, shortest one 
was only three days and some had started the application process one year before 
first day at work. Average time was about two months. How actively practical 
training placement was sought during that time is not known.    
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The most common way to find the placement was Internet and personal contacts 
through family and friends. Some students continued in the same placement where 
they had been working earlier or had some other connection straight to the com-
pany. Teachers and school was mentioned only a few times to be the one helping 
to get the placement and in those cases it was typically a Finnish student doing 
practical training in Finland. One student mentioned also school’s billboard to be 
useful in finding the placement. 
In Appendix 3 is a list of websites through which students found their practical 
training placements or which they found otherwise useful during the process.   
 
The criteria the students had for their placement also affected to the application 
process and its easiness. Three main criteria for the placement were location, du-
ties and salary. Some wanted to do practical training abroad, some had specific 
duties such as import & export, marketing and purchasing in mind. Few students 
simply wanted to get practical training done as soon as possible. Finding a job 
was not always the main issue, but finding a job that would match the set criteria 
was hard. Many companies are not willing to pay for trainees which made it hard 
for the students to find the ideal placement. One student even said that when she 
mentioned that she does not need a salary, she got the job straight away. Being 
willing to work just to get the experience, is an easier way to find a placement but 
it is not possible for all students as all of them do not get funding for the practical 
training period and thus, it can be hard to survive financially. Many students had 
funded their practical training with their own savings or they got support from 
their family instead of school or some other organisation.  
Even though challenging, many students said that they managed to find a job they 
wanted but majority did not get paid. It was rather rare to get paid and more often 
interns were offered some other benefits such as lunch, train tickets or apartment.  
 
Apartment and other arrangements 
 
Always when moving abroad, a lot of practical arrangements are required. Finding 
a job is just a first step in the whole process. Depending on the host country and 
nationality of the student, there is a number of documents the students need to fill 
out when doing their practical training abroad; job applications, insurance, health 
 56 
 
care arrangements, possible grants and visas or other work permits might be need-
ed. The application process can be surprisingly long and affect to the whole prac-
tical training. Depending on the country, the visa application can take up to three 
months or possibly even longer and one student even mentioned to have joined 
the company two months later than planned because of visa. Thus it is advisable 
to start the visa application process as early as possible, immediately after finding 
the job unless it can be done even earlier. 
What comes to finding an apartment, most students found the process relatively 
easy and only a few had trouble in finding one. The apartments ranged from pri-
vate houses to student apartments and the students were fairly satisfied with the 
quality. Majority got the apartment with the help of the host organization or 
through friends and family. Few mentioned that they got the apartment via school. 
The ones who found the apartment from private market, had been using for exam-
ple Internet sites and newspapers in their apartment hunt.  
  
Tasks and goals 
 
When asking whether the duties matched the student’s competence level answers 
were both yes and no. In almost all cases duties were relevant and corresponded to 
studies but the students would have wanted more responsibility and more de-
manding tasks. Only a few times it was mentioned that the student had to learn a 
lot to get used to the tasks. Often duties were seen too easy and the students would 
have wanted to learn more and have more challenges. Some students experienced 
their practical training long as the duties did not change during the whole time and 
they did not get the responsibility and challenges they wished for. Sometimes the 
students felt that they were seen “just as trainees” and the employer did not take 
them seriously. 
 
The goals the students had set for their practical training varied from very specific 
goals to general ones, such as just to get the practical training done as part of stud-
ies. Some did not have any goals. Goals the students set were for example learn-
ing more about import & export duties, showing their own know-how, getting a 
topic for thesis, completing a project with dignity, getting international work ex-
perience, apply learned skills in practice and learn new ones, getting business con-
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tacts, learning about online marketing and knowing what to do after graduation. 
The most common goal was improving language and communication skills. Ma-
jority of the students felt that they did achieve the set goals, at least on some level, 
and only few mentioned that they did not reach their goals. Typically the reason 
why goals were not reached was that the students felt like they were underutilized 
in the company, they would have wanted to work in another country or the com-
pany did not fulfill their expectations. As practical training is a long process, a lot 
of determination and planning is required from the student to reach the set goals 
and make the most out of the practical training.  
 
Challenges 
 
Each practical training placement and experience is different and all students have 
had some challenges along the process but they have also seen it successful on 
some levels. Few students said that they did not have problems during their prac-
tical training or if they did, there was always someone to help them. Practical 
training as a process was seen clear, the students were aware of the different steps 
along the process and only few criticized it. For example, similarity of returned 
reports and confusing files in the school’s intranet Reppu got criticism.  
 
During the practical training, the main challenges the students faced was being 
treated “just as a trainee”. This meant that the students did not have enough chal-
lenging tasks or they felt like the employer did not trust or listen to them and their 
ideas enough. In some cases, more orientation and more background information 
on the industry were wished for. Regarding these comments, it was surprising that 
majority of the students felt that they got adequate guidance during their practical 
training and did not feel the need for supervising teacher to contact them or the 
company during the practical training. Based on theory and previous researches 
(e.g. Jokinen et al. 2009), it has been noticed that more guidance during practical 
training would have been helpful for the student and exactly guidance would 
mean going through the students current competence level and assigning tasks 
based on that or giving new perspectives on how to learn more about the same 
tasks. Guidance is much more than just teaching how to do some specific task, it 
is guiding the student to more effective learning.  
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When asking whether studies had been supportive and useful during practical 
training, most students said to have benefit from their theoretical studies. Lan-
guage studies and communications skills were mentioned to be the most useful 
during practical training as it made communication in a foreign language and en-
vironment easier. Also culture courses were good as it was easier to adapt to the 
new culture when student knew more about the cultural differences and correct 
ways to act before going to the country. Many times the students emphasized the 
importance of learning about the culture before actually going there, as it made it 
easier and faster to adapt to the new culture and environment. As one student said:  
“I would highly recommend future trainees to prepare their knowledge on a cul-
ture before arriving there. This would give them an adaptable mentality, which is 
crucial for living abroad.” 
 
Some students did not see their theoretical studies supportive for their practical 
training. One said the company was focused on a specific part of marketing that 
had not been taught at school and few mentioned that sales skills courses would 
have been useful. Still, majority of the students said to have benefit from their 
studies on some level and like one of the students said “ Only through work you 
will learn the needed skills.” 
How practical training has affected on the students future employment, is still 
unclear. Couple of students got a job from their practical training placement or 
have been asked to contact the company after graduation. Most have not yet ap-
plied for a job but they believe that their practical training placement will be bene-
ficial for them in getting a job. Few students also said that practical training has 
helped them to know better in which duties they wish to work in the future. 
 
Language and local culture  
 
In most cases, the working language was English, a few times also Spanish, Ger-
man and Finnish were mentioned. As both International Business and Internation-
al Trade students have all or part of their courses in English, they did not study the 
language beforehand. In some cases, when main working language was other than 
English, the student had studied the local language more. Language courses are 
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included in the Degree Programmes and that is most likely the reason why stu-
dents have not felt the need to take additional courses before their practical train-
ing. Only a few times the language or peoples dialect was seen hard and problem-
atic. Often learning the language had been one of the student’s goals for practical 
training and people were willing to communicate in a different language. Thus, 
the language was not seen as a problem.  
Even though language was not often mentioned as a major challenge, communica-
tion with other colleagues was seen troublesome at times. Whether it was due to 
language or culture barrier or something else, is unclear. Despite language was not 
often mentioned as a challenge, Finnish language skills were mentioned several 
times as the reason for international students to complete their practical training 
abroad. Language may not have been a major challenge during the training but 
definitely seen as a barrier when applying for the job. 
 
Culture-wise, the majority of the students had positive comments of their host 
country. They were praising the local food, atmosphere, lifestyle and weather. 
Students had enjoyed their time abroad culture-wise and culture courses studied at 
school were seen beneficial as they helped the student to adapt to the new culture 
faster. Couple of times it was mentioned that the host culture was very different 
than what the students were used to and adaptation took a long time. One student 
compared the local culture to Finland and one experienced the culture and people 
rude before learning to understand their culture better. Other differences the stu-
dents mentioned culture wise were time concept, efficacy and promise making. 
People tend to promise a lot of things but in reality, many of them did not come 
true. Sometimes the differences were frustrating for the student but overall experi-
ence was positive. Majority of the students felt that they blended in well and were 
accepted as part of the group. Reasons for fast adaptation were said to be previous 
knowledge and experiences of the country. Many students had been in the same 
country for student exchange or they knew people from the same culture other-
wise. Most students had been travelling around and were used to international 
atmosphere and thus, working in a new culture was not experienced too problem-
atic. 
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Few comments students had about adapting to the new culture: 
 
“People are very direct, say what they think. That is totally different from my cul-
ture background. At first I think people are sometimes rude but when I understand 
their culture it actually makes it easy for communication.” 
 
“About the culture, I liked the joyfulness of people, laid-back attitude, good 
food…” 
 
How did students then prepare for their practical training and new culture? Quite 
many students were doing their practical training in their home country and did 
not feel the need to prepare in any way. Some were asking advices from locals, 
looking tips from the Internet or reading about the company and its operations. 
Some had earlier experience of the culture or similar duties. It was common also 
not to prepare in any specific way and just be open-minded, confident and friend-
ly. 
When asking why students decided to do their practical training abroad, the most 
common reasons were:  
 Working and living in an international environment  
 Getting broader and international work experience 
 Not being able to speak Finnish, thus placement not found in Finland 
 Improving language skills and developing intercultural skills 
 Compulsory part of studies 
 Family 
 Preference to travel 
 
It was positive to notice that majority of the students did not see practical training 
abroad as something that they had to do but what they wanted to do. Few students 
that had stayed in their home country, wished that they would have been able to 
work abroad instead. Practical training abroad was seen as a good chance to im-
prove language skills, get international work experience and it was believed to 
improve employment possibilities in the future.  
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Success of practical training 
 
When asking whether practical training was a successful experience or not, most 
students answered yes. They listed a number of reasons for it: 
 Amazing cultural and work experience. Learnt a lot of working and got a 
lot of friends 
 Help in future jobs. Employer asked to contact after graduation 
 Brought to real business life 
 Getting ideas to make business on their own 
 Time for the student to be himself 
 Learning languages 
 Learning job skills, improving soft skills, and experiencing new things 
 Learning how to work 
 Learning a lot and applying theory in practice 
 Getting experience of the duties the student would like to do in the future 
 Getting a permanent job 
 Greatly improving language and professional skills 
 
Even though mostly successful, some students were not satisfied with their practi-
cal training. They did not like the company and would have wished for more chal-
lenging tasks. Some said that it improved their language skills but did not give 
much business wise.  
 
When asking what to do differently during the whole practical training process to 
make it more successful, the answers were quite varied. Many students said that if 
they were applying again for the placement, they would go to a different compa-
ny, bigger or more international, or different country as many of them had done 
practical training in their home country. Few would study more the local language 
and some would start applying earlier, send more applications, apply for better 
places and be more throughout in the process. Few students were satisfied with 
their practical training as it was and would not change anything.  
Quite many students did mention that they would have wished for more challeng-
ing tasks and more orientation during their practical training. The students also 
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said that they should have been more active and go ask for new duties instead of 
waiting for others to sign new duties for them. Students would have also wished 
for more support from school, especially with finding the placement, and some 
said that it would have been useful if someone from school had contacted or visit-
ed the employer during the practical training. 
 
Comments and advices 
 
In the questionnaire, the students were asked to give comments and advices to 
other students planning to do their practical training. In the following are some 
comments how the students would guide others: 
 Only through work you will learn needed skills 
 Do everything right away, do not leave them hanging 
 Finding the placement takes time and sometimes it helps to say that you do 
not need a salary 
 Do necessary applications on time 
 Visa application takes time, start it as early as possible 
 Having a tutor helps a lot 
 Try to learn from colleagues and have your hands on practice. Learn from 
people 
 Take advantage of internship sites of other universities websites 
 Get inside tips from students who have been in the same country 
 Be active and find information yourself, no one else will do it for you 
 Go abroad! It is not easy but definitely worth it! Choose company careful-
ly 
 Do all necessary preparations before you go 
 Ask more information and feedback from your host organization. Double 
check the contract 
 Check Finnish Embassy website 
 Be open minded 
 Invest your time in your application (CV, Motivational letter). It will not 
pay off right away but definitely helps to get through the door 
 Practice interviewing skills and be confident 
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 Acknowledge that your background can be your burden or make you shine 
 Start your practical training process early enough because it will take more 
time than you think 
 
Every student’s experience of practical training is different and everyone has dif-
ferent things they would like to change of their practical training. Getting advices 
from others is important for a student starting practical training process as it helps 
to be better prepared for it and makes the whole process easier and more success-
ful. 
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6 FINDINGS AND RECOMMENDATIONS 
 
Practical training can be a long and demanding process for the student and it re-
quires planning and preparation. Students see practical training in very different 
ways and also University of Applied Sciences and the employer tend to have dif-
ferent perceptions of the practical training period and what it means. The findings 
and recommendations given in this Chapter are based on the students’ experiences 
that have already completed their practical training and on the theoretical frame-
work of the thesis. 
 
When examining practical training process from the student’s point of view, the 
most problematic part rose out to be finding a suitable practical training placement 
that would match the student’s own goals and requirements as well as those of the 
University of Applied Sciences. A majority of the students included in this re-
search completed their practical training outside Finland and a majority did not 
get as much help in finding the placement as they would have wished for. The 
students ended up working in very diverse companies across Europe and Asia and 
though saying to have found a placement matching most of the set criteria, majori-
ty would have wished for more challenging tasks during their practical training.  
Though students are capable of finding practical training placement themselves 
using their own channels and connections, more help and guidance from school 
would be beneficial in finding placements that would develop the student’s pro-
fessional skills and expertise. Especially for international students finding a 
placement in Finland is difficult and help from school would be needed.  Thus, 
closer co-operation between Universities of Applied Sciences and companies 
would not only benefit the students in getting a practical training placement but it 
would help them to get employed in the future and thus, make the transition from 
school to working life easier. 
 
If Universities of Applied Sciences had more working life connections in Finland 
and abroad with companies willing to take interns, it would help the students to 
get employed and get more challenging tasks. When the connection between the 
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school and the company is strong, it is easier to discuss about the goals and learn-
ing outcomes of practical training for each party and also provide proper guidance 
for the student. Then the student would not be “just a trainee” but could actually 
be seen as a valuable part of the company, gaining expertise and providing new 
ideas. 
 
Guidance during practical training plays a huge role in its success and quality of 
guidance is one of the most important things for learning. Though guidance was 
not something the students said they would have wished for more during their 
practical training, it is seen crucial for learning. Guidance can often be experi-
enced just as teaching how to do some specific task but it is actually much more. 
Guidance at the workplace means that new and more challenging tasks during the 
practical training are provided for the student when he is ready for them and if 
new tasks cannot be given, he would be guided to see the current tasks from a new 
perspective, thus providing him with a new learning point. Having proper guid-
ance would help the student to develop as a professional and also help the em-
ployer to get the most benefit of the student and his knowledge. 
 
The supervising teacher’s visits to the actual workplace or contacting the student 
would also be important. It would help both parties to follow the student’s profes-
sional development during practical training and notice if something should be 
changed in order to enhance learning. Students do return a mid-term report where 
they tell about their tasks and a final report where they go through how their tasks 
developed during the practical training, showing the development after the practi-
cal training is already finished. If there was something that should have been 
changed in order to support professional development, it cannot be affected any-
more at this point. Regarding this, it would be important for the student and su-
pervising teacher to discuss the progress more during the practical training as then 
it would be possible to actually act on it if the progress was not sufficient. The 
student’s guidance should not be seen as just the employer’s or supervising teach-
er’s activity but something they should both do together.  
 
In addition to guidance, getting feedback is also important for the student. Stu-
dents should know how their performance is seen as it helps them to develop and 
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learn. Both positive and negative feedback should be given as it helps the student 
to learn and create a desire to strive for better performance. While getting feed-
back from others is important, the student should also do self-assessment during 
the practical training. It helps him to consider the progress on a more personal 
level and helps to pinpoint areas he needs more practice on. Doing self-assessment 
shows whether the student is reaching his own goals and motivates to make cor-
rective actions if goals are not being reached. It also helps the student to notice 
when more help and guidance is needed and then asking for it. Doing self-
assessment helps the student to realize what he can actually do and encourages 
taking more responsibility. Being independent and assessing one’s own actions, 
enhances the student’s professional growth and development. 
 
One important factor in a successful practical training would be better and more 
specific goal setting. Students have set very different goals for their practical 
training and some may not have any goals, except for getting it done. Specific and 
measurable goals would motivate the students to learn more and to follow their 
progress during the practical training period, thus helping them to get the most 
benefit of it. Proper goals would drive the students to perform at their best and 
make the practical training more successful. Discussing and setting the goals to-
gether with practical training supervisor before the placement starts would help to 
make the objective of practical training clearer for the student and through better 
motivation enhance professional development. 
 
Recommendations  
 
Academic studies are crucial in creating a base for the student’s professional 
know-how and expertise. Practical training again is the biggest single study entity 
in all degree programmes and thus an important part of the studies. Resources in 
every school are limited and it is a question which one should be paid more atten-
tion to? Which is the one future employers will be looking at when hiring a new 
employee: theoretical studies or work experience? In International Business and 
International Trade practical training is 14% of studies and thus, it is understanda-
ble that a lot of resources has to be put in academic studies as they are a bigger 
part of the degree. Nevertheless, having better working life connections between 
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the University of Applied Sciences and companies should not be forgotten and 
more effort should be put in the creation. Having better working life connections 
or at the very least being able to provide proper sources of information for stu-
dents would be important in getting proper practical training placement that would 
improve the student’s professional expertise and growth. In an ideal situation both 
the employer and University of Applied Sciences would support the student 
throughout the practical training process. The student would get adequate guid-
ance throughout the practical training period and would be provided with tasks 
challenging enough to match the student’s competence level and thus further de-
veloping his expertise.  
 
Lahti University of Applied Sciences participates in a Leonardo da Vinci partner-
ship which aims to improve the connection between Universities of Applied Sci-
ences and companies in Europe. The aim is to find companies interested in taking 
students as trainees and thus providing them with better practical training possibil-
ities. When successful, making this connection will greatly benefit the students in 
the future and help them to get the most benefit out of their practical training.  
 
As Lahti University of Applied Sciences is participating in the Leonardo da Vinci 
partnership and helping students to find practical training placements through that, 
it was seen useful to help the students also with other arrangements needed to be 
done before practical training abroad can start. There are number of practical mat-
ters the students need to take care of, especially when going abroad. It can take 
surprisingly long and cause problems for students if not taken care of on time. 
Thus, the author has made a guide of practical matters the students need to con-
sider before starting their practical training. The aim of the guide is to help stu-
dents with the whole practical training process and make them better prepared for 
it.  
 
Future research  
 
As the Leonardo da Vinci partnership is only starting during autumn 2013, the 
author has not been able to investigate its effectiveness and affect to practical 
training process. Thus, it would be advised to investigate the project and its pro-
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gress further. If Leonardo partnership improves Lahti University of Applied Sci-
ences working life contacts, helping students to get practical training placements 
easier, it is advisable to start similar project including also other continents. This 
would enhance students’ mobility outside Europe and create valuable connections 
for the University of Applied Sciences. This kind of project would require great 
amount of resources and time and not advisable to do before seeing results of the 
Leonardo partnership. As Europe is the most popular area for students to do their 
practical training, it is recommended that good working life connections are creat-
ed in that area before expanding further.  
 
Regarding practical matters it would be beneficial to create a more specific guide 
for various countries and separately for Finnish and international students. Differ-
ent countries require different documents and arrangements depending on the na-
tionality of the student and thus same requirements may not apply both for Finn-
ish and foreign students. Making these kinds of guides takes a long time and 
would require updating as country specific requirements tend to change. Thus, in 
the current situation the author saw it wise to provide a guide that helps students 
to plan ahead their practical training and prepare for it rather than providing de-
tailed information for some specific country.   
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7 GUIDE FOR STUDENTS GOING ABROAD 
 
Getting ready for the placement and the new country obviously takes time and 
patience and unlike big companies the students do not have a ready-made guide 
about what to do before the placement starts, once they arrive in the new country 
and when they return home. Settling down takes time and culture shocks are 
common, especially if the student is travelling alone and does not have proper 
support network. This emphasizes the need for good preparation and knowing the 
country and culture they are going to. Still, it should not be forgotten that, espe-
cially after a successful placement, coming back home can be a shock as well and 
the student should be prepared for it.  
 
The whole practical training process and preparing for it is very time consuming 
and requires lot of time and effort from the student. Finding the placement tends 
to be the most problematic part, but there is also a number of practical arrange-
ments to take care of. These require surprisingly lot of time, especially visas and 
work permits, and practical training might be delayed because of these. During the 
job search, it is easy to forget a number of the other arrangements and thus, a 
guide was made for students to ease the practical training process. With the help 
of the guide the student can focus on finding an ideal practical training placement 
instead of finding out about practical arrangements. It also makes students realize 
how long and time consuming the whole practical training process actually can be 
and why they should reserve enough time for it.   
 
This guide is meant for students completing their practical training abroad and 
describes a number of arrangements they need to take care. It should be men-
tioned that all of these steps may not be relevant to all students, depending on the 
host country and nationality of the student. Also, some countries may have some 
specific requirements which are not mentioned here.    
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7.1 Before leaving 
 
Before moving abroad, a number of arrangements need to be taken care of. This 
Chapter focuses on describing what needs to be done in Finland before leaving for 
the practical training. Figure 7 below shows the steps in a graph and later on each 
step is described in more detail. 
 
 
 
FIGURE 7. Practical arrangements before leaving Finland.  
7.1.1 Acceptance from school 
 
Get acceptance for your practical training period from school. See your practical 
training supervisor and Placement coordinator on the requirements and funding. If 
you have a job before leaving, remember to fill out the Placement contract and 
grant application or in case of EU practical training Training Agreement and 
Quality Commitment. Get the required signatures for those and deliver them to 
International office and upload to Mobility Online in order to receive your grant. 
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7.1.2 Searching for a job 
 
Get advice from your practical training supervisor, Placement coordinator and 
other students on where you could find a placement and where others have been. 
Check also Mobility Online portal for placement reports from previous years.  
Remember to check school’s billboards and intranet as there might be announce-
ments of international companies looking for an intern. Look for jobs from Inter-
net and use the country’s online employment services and search channels.  
 
Remember to be active and contact different companies several times. You are the 
one responsible for finding the placement and should allow enough time for it. In 
Appendix 3 is a list of links others students have found useful when they were 
looking for a job.  
 
When contacting a foreign employer remember to contact the right person in a 
friendly and polite matter. To make your application process more successful, you 
should find the person responsible for recruitment in the company. As the job ap-
plication is your first contact to the company, remember to write your CV and 
cover letter in a correct manner.  
 
CV and cover letter 
 
Sending out applications can be a frustrating and time consuming process but 
worth taking the time. Always when applying for a job, you should have both CV 
(or resume) and cover letter. Information that should be included and the layout of 
the documents will vary depending on who you are sending them to and what kind 
of position you are applying for. Especially when sending a CV and cover letter 
abroad, you should find out what is the preferred layout for those in the target 
country and what information should be included. It is also worthwhile to read up 
on the specific company’s application process as some companies have a certain 
application model for applicants to use.  
Depending on the country, you can send either a resume or curriculum vitae. A 
resume is a written record of your education, skills and experience and offers a 
summary of the work history. CV is very similar to resume but it tends to be long-
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er and more detailed. Cover letter always accompanies the application. It should 
be short and specific, highlighting your selling points in relation to the job you are 
applying for. You should not send a CV or resume without cover letter unless 
asked to do so by the company you are applying to. Resume/CV and cover letter 
is the first chance to convince an employer that you are the right person for the 
job. (American University 2013.) 
 
What you should include in your resume/CV depends on your individual career 
goals and the needs of the company. General rule is to include information that 
shows that you meet the employer’s needs. Typically, it includes contact infor-
mation, career objectives, summary of experience and work history, competences, 
education and qualifications, activities and interests, language skills and referees. 
The resume/CV should be started with the information that is most important to 
the employer: contact details, objectives and summary of experience, referees 
being the last part of your resume/CV. With referees, it should be remembered 
that you need to have permission from the person before you can use him/her as a 
reference. (Myfuture 2012).  
The purpose of your resume/CV is to get an interview with the company you are 
applying for. It is said that in thirty seconds or less, most employers decide 
whether or not to consider applicants for employment, so it is of utmost im-
portance that the resume’s content is clear, concise as well as compelling. It is 
essential that your resume is free of misspellings and grammatical errors and thus, 
it is good to give it to someone for proofreading before sending it out to the com-
pany. (American University 2013).  
 
In the cover letter, you should introduce yourself to the employer, identify the 
position you are applying for, convey your enthusiasm, highlight the qualities that 
make you a great candidate and also somehow inspire the reader to continue read-
ing your application. Cover letters are not to be a summary of the resume and typ-
ically should only be one page in length. Cover letter serves a separate function 
from your resume and it should not be used to repeat the details of your resume. 
Resume is about you, your experience and skills. Cover letter on the other hand is 
about what you can do for the employer. Cover letter should always be tailored to 
match the particular job you are applying for and be addressed personally to the 
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employer or contact for the job. An effective cover letter should accomplish three 
things: introduce yourself and reason for writing, sell yourself, and make a plan, 
meaning that you indicate what you would like to happen next in the process: how 
you can be contacted or when are you going to contact the employer again. (The 
State of Queensland 2013, CareerBuilder Network 2004). 
 
It is important to remember in the application process that you need to be the more 
active party. Generally companies, especially foreign ones, do not reply to your 
first e-mail or application letter and thus, just sending the application letter is not 
enough to get the placement. You have to contact the company again via e-mail 
and possibly call them later on. Being active shows that you are actually interested 
and helps you to get the placement.  
7.1.3 Subsidies from Kela 
 
Finnish students can get financial aid for practical training outside Finland, pro-
vided that it is part of a Finnish degree programme. Foreign students who have a 
temporary residence permit in Finland are not eligible for the financial aid granted 
by Kela.  
 
During practical training abroad the study grant remains the same as it is in Fin-
land. Housing allowance is usually 210€/month when you live abroad and study 
loan is 600€/month. Thus, the study loan is doubled the amount it is in Finland 
and increase in housing allowance is about 10€/month. To get the grants, you 
need to advance in your studies as required by Kela, meaning that you should re-
ceive at least 5 ECTS/month.  
 
When you are moving abroad, even temporarily, you need to inform Kela about it. 
The student has to do a notice of change online or fill out “Notification of stu-
dent’s change of circumstances” -form in order to receive higher subsidies. Uni-
versity of Applied Sciences’ certificate of practical training abroad (see Appendix 
5) should be attached to the application. The certificate should show the dates of 
the practical training and state that practical training abroad is part of the student’s 
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studies. Online or with the “Notification of student’s change of circumstances”-
form the student can also apply subsidies for the summer months; June, July and 
August. (Kansaneläkelaitos 2013a.) 
The study grant and housing allowance are usually paid to your Finnish bank ac-
count but can also be paid to your foreign bank account. In this case, you need to 
tell the bank’s name and BIC-code, address of the bank and IBAN-account num-
ber to Kela. This can be done with the “Notification of student’s change of cir-
cumstances” -form or online. You will need to pay the possible extra costs of the 
transaction. Study grant will be paid abroad until you inform otherwise. (Kansane-
läkelaitos 2012.)    
 
You should remember that the wages you earn abroad will affect to your annual 
income level and thus, might affect to the amount of study grant and housing al-
lowance you get. When counting the income level, you should notice that your 
wages are counted as gross and payment date determines which year’s income it 
is. Information of your Finnish income Kela receives from Finnish tax office but 
your income abroad you have to inform yourself. The grant you get from school 
will not be counted as income but grants received from other organizations might 
be. If you get additional grants for your practical training abroad, you should 
check whether those will influence your annual income level. (Kansaneläkelaitos 
2013b.)  
7.1.4 Taxation on foreign income 
 
Wages earned abroad can be taxed in different ways: solely in Finland, solely in 
the host country or both. If both countries tax the employee, double taxation will 
be removed by deducting the tax paid abroad from the tax paid in Finland. (Savi-
aro & Helaniemi 2009, 22.) 
 
If you leave Finland to work in a foreign country, you will still need to complete a 
Finnish tax return and submit it to the Finnish Tax Administration. You are ex-
pected to give the Finnish authorities complete details of wages earned, both in 
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Finland and other countries, even though these wages may not be taxed in Fin-
land. 
Several factors are involved in the tax assessment of foreign-sourced wages: dura-
tion of stay, kind of employer, nature of work, and country where you work. Gen-
eral rule is that your wages will be taxed in Finland unless “six-month rule”-
regulation is applicable. In this case, the wages would be exempt from Finnish 
tax. Six-month-rule is applicable if due to work you stay in the foreign country at 
least six months, you spend maximum of 6 days/month in Finland during that time 
and tax agreement between Finland and the host country does not prevent taxation 
in the host country. (Verohallinto 2012a.) 
 
Taxation of wages earned abroad depends on whether the wage is paid by a Finn-
ish or foreign employer. If your practical training abroad lasts less than six months 
and your wages are paid by a Finnish employer, your wage will be taxed in Fin-
land. In this case, it is enough to deliver your tax deduction card to the paymaster 
in Finland.  
If your wage abroad is paid by a foreign employer, you must pay the taxes in the 
host country. Your wage is taxable also in Finland but you will not have to pay 
taxes twice for the same income.  
 
If your wage is paid by a foreign employer, there are a number of things to take 
care of: 
 
Before leaving Finland: 
You should take a student card and an English declaration of your studies (e.g. 
transcript of records) with you before you leave. In some countries, your tax rate 
might be lower thanks to your studies. Taking Finnish tax declaration card with 
you is unnecessary as it is not accepted by foreign employers. 
When you are abroad, it is advisable to agree that someone in Finland delivers tax 
authorities letters to you. 
 
In the host country: 
During the first days at work or before it, you need to go to the local tax office. 
There you will get your tax deduction card for your employer. With the tax deduc-
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tion card, your employer can withhold taxes as correctly as possible and not too 
high.  
When you are getting your tax deduction card, you should ask does your studies 
entitle you for lower tax. Be prepared to show your passport and the declaration of 
studies.  
 
You should also find out whether you need to submit tax return in the host coun-
try once you have finished working. If yes, then you should already take the re-
quired form with you. When you have received your last wage, fill out the form 
and return it to the tax office before coming back to Finland. Mark your Finnish 
address in the host country’s tax return so that you will receive any further letters. 
 
After you have finished working, your employer should give you a receipt of the 
wages you have earned and the taxes you have paid. If needed, you can ask for it. 
Once you have received it, it is advisable to hold on to it.  
 
Returning Finland: 
If you are planning to work in Finland during the same year, you should apply for 
a change in your tax deduction card. For this, you will receive a form “Tax deduc-
tion card application & advance tax application” either from tax office or online 
www.vero.fi.  
In the form, you should inform how much wages you received abroad and how 
much taxes did you pay. These should be marked in “Other wages and taxes”-
section. In “Further information” you should tell how long and where you worked.  
Wages from foreign employers will not be automatically added in your tax return 
but you have to inform those yourself. Online you can rectify and supplement the 
information in your precompleted tax return, add your wages from abroad and 
demand deletion of double taxation.  
When you submit tax return abroad, you usually receive a final statement later on 
of your final taxation and possible tax return. If your taxation abroad changes and 
you get tax returns, you should inform the Finnish tax administration about it.  
(Verohallinto 2012b.) 
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7.1.5 Visa/Work permit 
 
When going abroad, many countries require visas or work permits from the stu-
dent. Finnish students travelling in EU area do not need visas or work permits but 
from students outside EU area those are required. When staying in another EU 
country over three months, an EU citizen must register his residency with the lo-
cal authority. When working in another EEA country, Finnish citizen has the same 
work rights as that country’s citizen has. (Ulkoasiainministeriö 2013, Työ- ja 
elinkeinoministeriö 2012.) 
 
For most countries outside EU, visas or work permits are required both from Finn-
ish and international students. Country specific requirements can vary greatly and 
should be checked months before the practical training is meant to start. Some 
countries require the student to have a job before being allowed to enter the coun-
try. Some companies again require the student to have a visa/work permit before 
being allowed to work. As practical training is part of studies, students typically 
use student visas to enter the country.  
What visas or work permits are required should be checked from the country’s 
embassy. The visa application will also be admitted to the embassy. Depending on 
the host country, visa application can take several weeks or even months and 
enough time should be reserved for the process.  
 
Some countries require also the passenger to have a return ticket or sufficient 
funds for it before being allowed to enter the country. This might be required in 
addition to having a visa or instead of it. (Travellink 2013.) 
7.1.6 Culture competences 
 
Settling down into a new country always requires flexibility and adaptability. 
Language, habit and culture are different and every day tasks might turn out to be 
hard and take a long time. Arriving into a new home country requires absolute 
open-mindedness, regardless of the circumstances. (Salonen 2010, 227.) 
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Before leaving, it is advisable to gather as much information of the host country as 
possible. It is good to find out about the basic things of the host country before 
arriving; religion, customs, corporate culture, politics, history, main languages and 
the way of living. Good information can be found from internet, embassy and 
consulate. Discussing with others who have been in the country gives good “in-
side information” and advices for the upcoming trip. Still, it should be remem-
bered that your experiences might differ greatly from those of others. (Saviaro & 
Helaniemi 2009, 33.) 
 
Prejudices affect not only to our attitude but also our way to act. (Sinkkonen 2009, 
21.) It is important to learn as much as possible of the host country and culture 
before going there to be able to act politely and be able to adapt faster. 
Efficiency and success in an international work environment requires also other 
things than just professional expertise. Adaptation, social skills and communica-
tion skills are equally important. Cultural competence is considered to consist of 
interaction, expertise and adaptation. (Sinkkonen 2009, 19.) 
 
Living and working abroad requires cultural sensitivity meaning the awareness of 
how culture affects to things, knowledge on how to act in a multicultural envi-
ronment and awareness of how the culture’s same qualities differ in other cultures. 
(Sinkkonen 2009, 21.)   
7.1.7 Insurance and bank 
  
If you do not receive salary during your practical training period, you will be in-
sured via Lahti University of Applied Sciences and you will receive an insurance 
card from the insurance company. The insurance is valid during trips to and from 
Finland and in the practical training place but it will not cover any trips over 50 
kilometers from the work place or the place of the practical training company. 
(LUAS 2013c.) 
In addition to the insurance from school, it is advisable to get your own insurance 
as you are most likely to travel around during your stay abroad. You will need 
insurance both for yourself and your luggage. Typically, travel insurances are val-
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id for three months and you need to contact the insurance company to extend your 
insurance. It will cost extra money but you should take a proper insurance that 
covers you and your luggage for the whole trip. Depending on how extensive your 
insurance is you might want to take an additional insurance for valuable things 
such as computer. An insurance card belongs to most travel insurances and allows 
you to get medical treatment abroad without extra costs. (Saviaro & Helaniemi 
2009, 44.) 
 
When going abroad, it is important to notice that your Finnish bank card may not 
always work and you should have a credit card. Credit card is typically the best 
recognized card abroad. Finnish students can get a credit card from a number of 
Finnish banks, for example from Osuuspankki and Nordea. The requirement for 
the credit card is to currently study in a Finnish university of applied sciences and 
having completed 90 ECTS. The credit admitted is usually 1000€. (Luottokortti-
fakta.fi 2013.) 
7.1.8 Health care and pharmacy 
 
Before leaving Finland, it is a good idea to have a check-up to make sure you do 
not need any special medication for your trip and everything is as it should be. 
You should make sure that you have enough prescription medicine with you when 
you leave and check with your doctor whether you can get those medicines in the 
host country. Check with your doctor which health certificates you need to take 
with you and how you should act in case you need medical care during your stay. 
Finland has social security agreement with some countries which can cover also 
health care in that country. Seeing a dentist before the trip is also advisable. 
 
When travelling, you should keep the medicine and prescription in the same place 
to avoid any trouble. Take also basic medicine, such as pain killers and plasters, 
with you to cover a few days need in case you cannot go to the pharmacy when 
you arrive in the host country. It is good to take also medicine for insect bites, 
fever, and stomach and skin care products. If you have some allergies, remember 
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to take appropriate medicine for that. If you are wearing contacts, remember to 
take those with you and find out where you can buy them in the host country.  
 
Before going abroad, it is important to check that you have all the required vac-
cinations for the country. Some vaccinations need to be taken weeks before going 
abroad and thus, it is good to find out well in advance which new vaccinations 
you need to take and do your old ones still work. This should be done weeks be-
fore the trip. It is advisable to take your certificate of vaccination with you when 
going abroad. 
7.1.9 Apartment and moving 
 
When looking for an apartment abroad, it is wise first to ask help from the em-
ployer. He might have an apartment for you or at least tips on where to find one. 
You should think about what kind of apartment you would like to live in. Student 
apartment, sharehouse or private apartment? Are you ready to live in the suburbs 
or do you want an apartment in the city center? Your budget obviously has a great 
effect on where you can live. Find out about the apartment situation in the host 
country and think whether you want to have the apartment ready when you arrive 
or do you want to look for one once in the country. If you do decide to look for 
the apartment when you arrive, you should find some other place to live until you 
find an apartment.   
 
Depending on where you live in Finland, you have a number of arrangements to 
do for your apartment before you leave. If you live alone on rent, you might need 
to move out from your apartment as it might be too expensive to pay for it during 
your stay abroad. If you do need to move, you have to find a place to store your 
property and maybe sell some of it. If you do not need to move, you should in-
form your landlord that you will be going abroad so that he can check up on your 
apartment while you are gone.  
If you own your own apartment, you might want to consider renting it while you 
are away. Renting an apartment to an unknown person always has its risks and 
thus, you might want to use a brokerage.  
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7.1.10 Post and memberships 
 
When you move and your address changes remember to make a notice of removal 
to the post office. If you want your post to be delivered to somewhere else than 
your permanent address, for an extra charge you can make a temporary forward-
ing agreement with Posti. The forwarding agreement and notice of removal can be 
done online in Posti’s website. You can log into the service with your online bank 
user ID. (Posti 2013.) 
 
If you are a member of a gym or some other club, remember to put those on hold 
if possible to avoid any extra costs.  
7.1.11 Documents 
 
Passport 
Even though it would not always be needed, it is good to have a passport with you 
where ever you travel. You should check the validity and how long your passport 
needs to be valid after you return back home. Some countries require your pass-
port to be valid for six months after returning home and thus, you might need to 
renew your passport before your practical training starts. Remember to allow 
enough time for the process as before the passport can be renewed you have to 
visit the police station and the delivery of the new passport takes approximately 
one week or longer. (Poliisi 2013a; Poliisi 2013b.) 
 
Driver’s license 
Depending on the host country, an International Driving Permit (IDP) might be 
recommended or even required if you wish to drive in the country. Driver’s li-
cense granted in an EU country is valid in other EU countries.  
International Driving Permit is not always required but an English translation of 
your national driver’s license is often needed. In these cases IDP would operate as 
your translation and thus, it is advisable to have one when planning to drive 
abroad, especially outside EU. There are two different types of IDP’s and it de-
pends on the host country which one is accepted. In addition to IDP, you need to 
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always have your national driver’s license with you. International Driving Permit 
can be acquired from Autoliitto and its delivery takes about one week. (Autoliitto 
2013.) 
 
European Health Insurance Card 
People who have health insurance in Finland are entitled to European Health In-
surance Card. With the card, you are entitled to necessary health insurance in EU 
and EEA countries and in Switzerland. With the card, you will get treatment if 
you fall ill suddenly or if you have an accident. You should get the treatment at 
the same price as the local people but the card does not cover costs of hospitals 
and doctors who do not belong to the public health care.   
The European Health Insurance Card is free and everyone who belongs to Finnish 
health insurance or whose health care costs Finland is responsible for, can order it 
from Kela. (Kansaneläkelaitos 2013c.) 
 
Traveler’s Insurance Certificate 
Depending on your insurance company, you might be able to order a Traveler’s 
Insurance Certificate online. When you are abroad, you should have the card with 
you. Insurance companies have contract physicians in many countries and with 
the card, they are able to bill the insurance company directly. (Pohjola 2010.) 
 
Work and study certificates 
Some countries and/or employer might require you to have your previous work 
and study certificates with you when you apply for a job. They might need to be 
translated into English or the country’s local language and it is recommended to 
do this before leaving. Your own translation may not always be adequate and you 
need to ask for the translation from your school or find a professional to do it. 
(Työ- ja elinkeinoministeriö 2013.)  
 
Before leaving Finland, it is also advisable to submit a travel notification to Min-
istry of Foreign Affairs of Finland in case there was some conflicts or natural dis-
asters in there country you  are staying. This way the Finnish authorities know 
your location and can provide assistance if needed.  
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7.1.12 Currency and budget 
 
Before leaving, you should plan how much money you will need during your 
practical training, especially if you do not get paid. When planning your budget, 
remember to think about the cost of living, food, public transport, travelling in the 
country and some free time activities. Making a proper budget can be hard but 
having at least a rough idea of the amount of money needed helps to plan the 
whole trip.  
 
Before leaving, it is also good to have local currency with you. You might need 
cash when you arrive for example to get a taxi from the airport. Most common 
currencies, such as US dollars, you can easily change in your local bank. Some-
times the banks might have few days’ delivery times before they have the right 
currency for you, so remember to allow time for that as well.    
7.1.13 Staying in contact 
 
Your family and friends at home are an important part of your support network 
and help you to survive your time abroad. It is important to stay in contact with 
them as it makes your time abroad easier and eases out your return.  
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7.2 In target country 
 
Always when arriving in a new country, there are a number of practical matters to 
take care of. Depending on what you have been able to organize already before 
leaving, some of these arrangements may not be needed. The arrangements are 
shown in Figure 8 and later on described more specifically.  
 
 
 
FIGURE 8. Arrangements in the target country. 
7.2.1 Contacting school 
 
After completing 30 days of work, remember to return the mid-term report to your 
practical training supervisor. Every now and then, remember also to check your 
school e-mail and enrol as present at school for the next academic year if needed.  
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7.2.2 Finding a job 
 
If you have not found a practical training placement before leaving, you must 
search for it in the host country. While internet is still a good channel to look for a 
job, it is advisable to go visit the companies and employers in person. Remember 
to have a printed version of your CV with you so you have something to leave for 
the employer.  
You can also ask help from the local employment agencies. They may only assist 
local people with finding a job but they would at least give you further advices on 
where to look for.  
7.2.3 New apartment 
 
If you do not have an apartment when you arrive, ask your co-workers and the 
local people advices on where to find one. While looking apartments from the 
internet, it is worthwhile to check the local newspapers as well and go see a real-
tor. They may not be able to offer an apartment to fit your budget but will give 
further tips on where to look for.  
7.2.4 Taxation 
 
If your wages are paid by a foreign employer and you are taxed in the host coun-
try, you need to get a tax deduction card from the local tax offices. This step was 
further explained in Subchapter 7.1.4. 
7.2.5 Local health care 
 
When arriving in the host country, find out about the local health care system. 
You might need it at some point and it is good to know where the nearest health 
centre, hospital and pharmacy are. Find out also what kind of health care your 
insurance will cover.  
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7.2.6 Bank account 
 
Opening a bank account in the host country is usually needed. Foreign employers 
often require you to have a local bank account for paying wages. Having local 
bank card also makes it easier to make payments in the host country and cash 
withdrawal fees are smaller than with a foreign bank card. When you are opening 
a bank account, you need to have a passport with you to prove your identity. 
Terms and conditions of the banks can vary greatly. Thus, before opening the 
bank account it is good to compare the local banks and find the best one for you.  
7.2.7 Phone number and Internet 
 
Finnish phone number works in most countries but you should check that before 
leaving. Using your Finnish phone number abroad can be very expensive and get-
ting a local phone number is always advisable. It is cheaper and helps to stay in 
contact with the local people. Some companies might even require you to have a 
local phone number. Finding out what the telephone operators in the host country 
are, makes it easier and faster to get the phone number once you arrive as you 
know where to get it. In some countries, it is hard to get a chargeable phone sub-
scription and you often need to buy a pre-paid card. When you live abroad and 
have a local phone number, it is wise to change your Finnish subscription to one 
with the lowest monthly fees. (Saviaro & Helaniemi 2009, 56-57.) 
7.2.8 Traffic 
 
When driving in a foreign country, remember to get familiar with the traffic regu-
lations first. Traffic signs can be different and for example legal alcohol limit 
lower than in Finland. Get used to the local traffic before actually driving there 
yourself. Find out about public transport as well since usually it is easier and 
cheaper way to move than driving your own car.  
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7.2.9 Adaptation 
 
Settling down into a new country where the language, people and culture are dif-
ferent is a big change and requires resiliency and adaptability. Starting point for 
adaptation is to accept the foreign culture. We must understand that our surround-
ings will not change; we need to be resilient. To enhance your adaptation, you 
must be patient. Things are typically not taken care of the same way or with the 
same speed as in your home country. You should try to accept failures and under-
stand that stress and confusion are normal.  Be creative and remember your sense 
of humor; routine is routine also abroad. It is important to learn at least the basics 
of the local language as that helps you to get connected with local people and find 
new friends. Your family and friends back home are an important part of your 
support network so keep in touch with them as it will help to make your time 
abroad more successful. Do not forget to take care of yourself and have the right 
attitude as that will help you to get the most out of your time abroad. (Saviaro & 
Helaniemi 2009, 62-63.) 
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7.3 Returning to Finland 
 
In order to have your practical training and time abroad successfully completed, 
you should take care of a couple things once returning to Finland. These steps are 
easily forgotten as you are returning back to your home country and may think 
there is nothing special to take care of. Figure 9 shows the needed steps which are 
then described in more detail. 
 
 
 
FIGURE 9. Arrangements when returning to Finland. 
7.3.1 Returning reports to school 
 
Remember to return the required reports and certificates to school: upload work 
certificate to Mobility Online, write Final report and return it to your practical 
training supervisor and upload to Mobility Online, answer the questionnaire in 
Mobility Online, prepare your oral presentation and present it in a practical train-
ing seminar.  
 
 
 
 89 
 
7.3.2 Informing Kela 
 
When you live abroad less than a year, you are considered to belong to Finland’s 
social security. Thus, you are also eligible for Kela’s benefits. If you stay abroad 
for over a year, you are considered to have moved there permanently and you are 
no longer allowed the get financial support from Kela. This is why it is important 
that once you return back to Finland, you will inform Kela about it. Otherwise you 
may be considered to have stayed abroad and do not belong to Finland’s social 
security anymore. (Saviaro & Helaniemi 2009, 20.) 
7.3.3 Tax administration 
 
Once you return back to Finland, remember to inform tax administration of your 
foreign income to ensure that you will be taxed correctly and not twice. You can 
do your tax return either online or with a paper form (Form 16) which you can get 
from the tax office or print online. In the tax return, you need to inform your for-
eign income, foreign tax, nature of the income (wage, dividend etc.) and the coun-
try where you received the income. (Verohallinto 2012c.)  
7.3.4 Return shock 
 
When going abroad, students may not think about what it is like to return to Fin-
land. Problems relating to the return are often unexpected and harder to deal with 
than problems about adapting to a new culture. Returning back home is expected 
to be easy as you return to a safe and familiar environment. Many things might 
have changed during your time abroad, especially you, and thus adapting again to 
the life back home can be difficult. (Return Ticket 2013.) 
 
When doing practical training abroad, students typically spend three to six months 
abroad. It is a rather short time to live abroad but nevertheless can affect and 
change the student greatly. When you enjoy your time abroad and feel at home 
there, coming back home can be hard. Living and working abroad alone is a sig-
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nificant personal learning experience. It leaves a mark and changes a person. 
(CIMO 2009, 53.) 
  
Though it might sound weird, coming back home can be a shock and many stu-
dents have said they needed time to adjust to life in Finland again when they re-
turned. During the time abroad, the student has learned to take a lot of responsibil-
ity and grown as a person, both professionally and personally. He has experienced 
and learned a great deal of valuable things and once returning Finland might feel 
his skills are being underutilized or underestimated. Sometimes returning feels 
frustrating when you feel like you have changed and would be ready for more 
challenges but life in Finland has remained the same and you are expected to go 
back to the same routine and life you had before leaving.  
 
Once you have left your home country and opened doors for new possibilities, the 
safe and comfortable feeling at Finland may not feel like much anymore. Abroad 
you experience new and wonderful things and returning home can be a shock. 
When you have seen something better, you compare things in a very different 
way. Before returning back, be prepared for the possible return shock. Give your-
self time to adjust to your old life and give also time to the others to get used to 
the “new you”.   
(Salonen 2010, 234, CIMO 2009, 54.) 
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8 SUMMARY 
 
The main objective of this study was to find out how to make international practi-
cal training more successful. To reach this goal, it was seen as useful both by the 
commissioner and the author to further investigate the practical training process in 
Lahti University of Applied Sciences. Throughout the study, the focus was on 
practical training abroad and it was described from the student’s perspective. 
 
The study was divided into two parts; theoretical framework and empirical study. 
In the theoretical framework, practical training and working abroad were first de-
scribed on a general level and more information on learning outcomes and the 
meaning of practical training was provided. Also, benefits of international work 
experience and culture competences needed when working abroad were discussed. 
 The empirical part focused on the practical training process in Lahti University of 
Applied Sciences. Practical training process in International Business was dis-
cussed in more detail and students’ comments and experiences of their practical 
training were gone through. Finally, a guide on practical arrangements was pro-
vided for students completing their practical training abroad. 
 
Based on the theoretical framework and empirical study, a number of conclusions 
can be made. First, practical training is the biggest single study entity in all degree 
programmes and an important part of the student’s professional growth and devel-
opment. During practical training, the student has a chance to apply the skills 
learned at school in practice and further develop his expertise. Practical training 
plays a major role also in improving the student’s position in working life. It helps 
the student to get a competitive advantage, providing him with new work oppor-
tunities. For the student, it is rather common to continue working for the same 
company after graduation. Successful practical training provides the student a 
deeper insight into the profession and is of major importance for future career 
development. 
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Secondly, practical training abroad provides the student with valuable internation-
al work experience and helps to develop a set of new skills valued by the employ-
ers. These skills include language skills, communication skills and ability to adapt 
to new and constantly changing situations. Working life will need international 
know-how in the future and intercultural skills gained during practical training 
abroad are valued especially by companies having international operations. Thus, 
completing practical training abroad is becoming more popular amongst students. 
 
Lastly, the main factors restricting the success of practical training were consid-
ered to be finding a proper practical training placement, getting adequate guid-
ance, setting goals and having proper communication between the student, the 
University of Applied Sciences, and the employer. Finding a practical training 
placement that would support the student’s professional growth and development 
throughout the practical training is difficult and as students have limited working 
life contacts, help from school is needed. By enhancing its working life contacts, 
the University of Applied Sciences can greatly affect the success of practical 
training. Through closer co-operation between companies and Universities of Ap-
plied Sciences, the employer has a better understanding of his requirements during 
the practical training thus helping students to get better guidance and more chal-
lenging tasks. When the employer is ready to support the student’s professional 
development, full potential can be gained of the practical training period.  
By having good working life connections, Universities of Applied Sciences do not 
just help the student to find a practical training placement but also support his 
development into a professional.    
 
By participating in the Leonardo da Vinci partnership, together with a number of 
other European universities, Lahti University of Applied Sciences aims to im-
prove its working life connections across Europe thus helping students to find 
better practical training placements.  
 
 
 
 
 
 93 
 
Reliability and validity 
 
As mentioned in Subchapter 1.2, the study was conducted from a student’s per-
spective focusing on describing practical training process in Lahti University of 
Applied Sciences, more specifically in International Business and International 
Trade. As the focus was on practical training abroad, the same findings may not 
be applicable for practical trainings completed in Finland. Furthermore, if examin-
ing practical training in other Universities of Applied Sciences, or even other de-
gree programmes within Lahti University of Applied Sciences, the findings might 
differ greatly as the practical training processes are not unified. Thus, the findings 
of this study should be considered with caution. 
 
Regarding the guide for students going abroad, it should be noted that the ar-
rangements are mostly described from a Finnish student’s point of view and thus 
may not be applicable for foreign students as such and some arrangements re-
quired from foreign students may not be mentioned. Also different countries’ and 
authorities’ requirements on different documents and submitted grants might 
change and thus, it is advisable to find the latest updates for the provided infor-
mation before making decisions or plans based on it.  
 
As mentioned in Chapter 6, further research about practical training abroad would 
be advised to further develop the process. At the moment, it would be advisable to 
focus on following the Leonardo da Vinci partnership and its success. If success-
ful, it is recommended to start creating working life contacts also outside Europe 
thus increasing students’ mobility. As for the guide, it would be beneficial to pro-
vide separate guides for Finnish students and international students. Country spe-
cific requirements and the needed arrangements can have considerable differences 
depending on the student’s nationality. Thus, it would make the process clearer 
and easier for the students if a more specific guide could be provided. But first, 
the main focus should be on creating better working life connections between the 
University of Applied Sciences and the employers.  
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APPENDICES 
APPENDIX 1.  
 
 
PLACEMENT CONTRACT Bachelor of Business Administration, BBA     1 (2) 
 This contract is for work placement which is included in Degree Programme studies.  
 To be made out for all contracting parties. For terms and facts, see page 2. 
CONTRACTING PARTIES 
Student/ Trainee Name      Address 
      
Degree programme/field  
      
Date of birth       Student number       
Phone       E-mail       
Employer/ 
Placement Unit 
Company 
      
Address 
      
Contact in charge of the placement 
      
Title 
      
Phone              
Fax            
E-mail       
 
Instructor of placement and 
title  
if not the same as the contact person 
      
Address of the placement  
if not the same as that of the company 
      
Phone       E-mail       
 Faculty of Busi-
ness Studies 
Supervisor       
Phone       E-mail       
DETAILS OF THE PLACEMENT 
Duties of the 
student  
[you may also 
enclose a separate 
job description] 
      
Duration of 
placement 
Begins        Ends       
Duration         months        days 
Insurance 
 
 Lahti University of Applied Sciences will insure the student, if 
the employment contract is not signed 
 Employer will insure the student, if the employment contract is 
signed 
SIGNATURES 
Employer/ 
Company 
Date 
      
Employer/Contact person 
Student/Trainee Date 
      
Student 
Faculty of Busi-
ness Studies 
Date 
      
Supervisor 
 
Faculty of Business Studies  Ståhlberginkatu 4 B, P.O. Box 106, FI-15110 Lahti, Finland  
Phone +358 3 828 19  Fax +358 3 828 2635 
www.lamk.fi/ltl  E-mail: firstname.lastname@lamk.fi 
  
 
 
 
 
PLACEMENT CONTRACT Bachelor of Business Administration, BBA   2(2) 
 
 
This contract stipulates that 
 
The student 
 
 is responsible for working for the time in the contract 
 must follow the company working policy, instructions and regulations 
concerning security and safety requirements at work 
 has the obligation to maintain the professional secrecy of all infor-
mation of the employing company and their customers that the em-
ployer has given as confidential 
 In addition, other rights and responsibilities of the student, in case 
he/she has not signed an employment contract, are stipulated in the 
law and statutory orders given of a student studying in an educational 
institution.  
 Those having a fixed term employment contract are obliged to follow 
terms of the contract. 
 
 
The employer 
 
 will name an instructor for the training from the company 
 will offer work orientation needed 
 is responsible for safety at work 
 will give the student feedback during the placement and evaluation af-
ter the placement has been completed 
 is recommended to give the student one free meal in each work shift, if 
the training is done without an individual employment contract (no sal-
ary paid) 
 
Faculty of Business Studies 
 
 will brief the student for the placement 
 will name a supervisor from school 
 will insure the student against accidents, if the employment contract is 
not signed 
 has the obligation to maintain the professional secrecy of all infor-
mation of the employing company and their customers that the em-
ployer has given as confidential  
 
The goals for the placement are in the law on polytechnics (352/2003) 
 
 
 
Faculty of Business Studies  Ståhlberginkatu 4 B, P.O. Box 106, FI-15110 Lahti, Finland  
Phone +358 3 828 19  Fax +358 3 828 2635 
www.lamk.fi/ltl  E-mail: firstname.lastname@lamk.fi 
  
 
APPENDIX 2. 
 
    
Annex II 
TRAINING AGREEMENT and QUALITY COMMITMENT 
ERASMUS PROGRAMME 
 
I. DETAILS OF THE STUDENT 
Full name: 
Student number: 
Subject area: 
Degree:  
Academic year: 
Sending institution: Lahden ammattikorkeakoulu (Lahti University of Applied Studies)                          
 
II. DETAILS OF THE PROPOSED TRAINING PROGRAMME ABROAD 
 
Host organisation: 
Country:  
 
Planned dates of start and end of the placement period:  
from …….        till .......       , that is …….. months                                                                                
 
- Knowledge, skills and competence to be acquired:     
 
- Detailed programme of the training period:                                                                                      
 
- Tasks of the trainee:                                                                                      
 
- Monitoring and evaluation plan:    
                                                                                  
 
 
III.   COMMITMENT OF THE THREE PARTIES 
 
By signing this document the student, the sending institution and the host organisation confirm that 
they will abide by the principles of the Quality Commitment for Erasmus student placements set out 
in the document below. 
The student 
Student’s signature 
 
........................................................................... 
Date:  
 
The sending institution 
We confirm that this proposed training programme agreement is approved.  On satisfactory completion of 
the training programme the institution will award ……. ECTS credits or will record the training period in the 
Diploma Supplement. 
Coordinator’s name and signature 
 
 
..................................................................... 
Date:  
 
................................................................... 
 
The host organisation 
We confirm that this proposed training programme is approved. On completion of the training programme 
the organisation will issue a Certificate to the student. 
Coordinator’s name and signature 
 
 
..................................................................... 
Date:  
 
................................................................... 
  
    
 
Annex II 
TRAINING AGREEMENT and QUALITY COMMITMENT 
ERASMUS PROGRAMME 
 
 
 
QUALITY COMMITMENT FOR ERASMUS STUDENT PLACEMENTS 
This Quality Commitment replicates the principles of the European Quality Charter for Mobility 
THE SENDING HIGHER EDUCATION INSTITUTION* UNDERTAKES TO:  
 
Define the learning outcomes of the placement in terms of the knowledge, skills and competencies to be 
acquired. 
Assist the student in choosing the appropriate host organisation, project duration and placement content to 
achieve these learning outcomes. 
Select students on the basis of clearly defined and transparent criteria and procedures and sign a placement 
contract with the selected students. 
Prepare students for the practical, professional and cultural life of the host country, in particular through 
language training tailored to meet their occupational needs. 
Provide logistical support to students concerning travel arrangements, visa, accommodation, residence or 
work permits and social security cover and insurance. 
Give full recognition to the student for satisfactory completed activities specified in the Training Agreement. 
Evaluate with each student the personal and professional development achieved through participation in the 
Erasmus programme. 
THE SENDING INSTITUTION* AND HOST ORGANISATION JOINTLY UNDERTAKE TO:  
 
Negotiate and agree a tailor-made Training Agreement (including the programme of the placement and the 
recognition arrangements) for each student and the adequate mentoring arrangements. 
Monitor the progress of the placement and take appropriate action if required. 
 
THE HOST ORGANISATION UNDERTAKES TO: 
 
Assign to students tasks and responsibilities (as stipulated in the Training Agreement) to match their 
knowledge, skills, competencies and training objectives and ensure that appropriate equipment and support is 
available. 
Draw a contract or equivalent document for the placement in accordance with the requirements of the 
national legislation. 
Appoint a mentor to advise students, help them with their integration in the host environment and monitor 
their training progress. 
Provide practical support if required, check appropriate insurance cover and facilitate understanding of the 
culture of the host country. 
THE STUDENT UNDERTAKES TO:  
 
Comply with all arrangements negotiated for his/her placement and to do his/her best to make the placement 
a success. 
Abide by the rules and regulations of the host organisation, its normal working hours, code of conduct and 
rules of confidentiality. 
Communicate with the sending institution about any problem or changes regarding the placement. 
Submit a report in the specified format and any required supporting documents at the end of the placement. 
 
* In the event that the higher education institution is integrated in a consortium, its commitments may be shared with the co-ordinating 
organisation of the consortium. 
  
 
APPENDIX 3. 
 
Useful links for searching practical training placement 
 
Website targeted to Finnish young people looking for international mobility opportu-
nities: 
http://www.maailmalle.net/Resource.phx/maailmalle/kokemusta/tyoharjoittelulinkit.
htx 
 
Information on international practical training: 
http://trainet.wikispaces.com/ 
 
Centre for International Mobility CIMO: 
http://www.cimo.fi/frontpage 
 
EU exchange student program ERASMUS: 
http://www.erasmusprogramme.com/ 
 
The national trade, internationalization and investment development organization in 
Finland, Finpro: 
http://www.finpro.fi/web/english-pages 
 
IASTE Student traineeships and work experience placements abroad: 
http://www.iaeste.org/  
 
Finnish employment service: 
www.mol.fi  
 
A network of Academic Career Services Aarresaari:  
http://www.aarresaari.net/english/index.htm  
 
Employment service of the Finnish Universities of Applied Sciences Jobstep: 
http://www2.jobstep.net/index.asp?id=C6478BD2F90245F29FB2357519E8645B&la
ytmp=jobstep_etu&pid=2A9BC133D51E4F0296C7F3A9080FE8E0 
  
 
 
 
Virtual modules offering information on globalisation and supporting students’ own 
internationalization:  
www.goabroad.fi 
(Username and password can be found from LUAS intranet Reppu: 
http://reppu.lamk.fi/mod/page/view.php?id=9015 ) 
 
European student placements:  
http://www.placement-uk.com/ops/jobs.php 
 
Job search service in Vietnam: 
www.vietnamworks.com 
 
World’s largest youth-run organization offering leadership and exchange opportuni-
ties: 
https://www.aiesec.org/#/home 
 
Country specific information on studying and working abroad (in Finnish): 
http://www.maatieto.net/ 
 
Job search service: 
http://www.uranus.fi/?lang=en 
 
The world’s leading job search service online:  
www.monster.fi (Finland) 
http://www.monster.com/ (US) 
 
EUERES (European Employment Services). European employment agency operat-
ing in all EU and EEA countries: 
http://eures.europa.eu 
 
Pohjola-Norden: Nordic exchange programs (in Finnish): 
http://www.pohjola-norden.fi/fi/palvelut/koulualalle/?id=729  
  
 
 
Summer jobs in the Nordic countries: 
www.nordjobb.net 
 
Links to foreign countries employment sites: 
http://mol.fi/mol/fi/00_tyonhakijat/02_tyonhaku_ulkomailta/01_eures/09_ulkom_tyo
paikkalinkit/index.jsp 
 
Nordplus: Financial support to educational cooperation in lifelong learning between 
partners in the Baltic and Nordic regions: 
http://www.nordplusonline.org/content/view/full/296  
 
Links for Kela and other documents 
 
“Notification of student’s change of circumstances” –form: 
http://lomake.kansanelakelaitos.fi/kela/kela.fi/fi/tiedostot/23062/OT15_W.pdf 
 
Ordering European Health Insurance Card: 
http://www.kela.fi/eurooppalainen-sairaanhoitokortti_nain-haet 
 
Submitting a travel notification to Ministry of Foreign Affairs of Finland: 
https://matkustusilmoitus.fi/public_html?command=browse&lang=en 
 
A personal electronic portfolio of documents Europass: 
http://www.europass.fi/europass/frontpage 
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PRACTICAL TRAINING – QUESTIONNAIRE 
 
1. Where are you from? 
 
2. Where did you do your practical training? (Country and company) 
 
3. Why did you decide to go abroad? 
 
The application process 
 
4. How did you find the placement (internet, previous contacts, teachers etc.)? Please 
name some Internet sites/contacts that were useful.  
 
5. Was it hard to find the placement? Would you have wanted more help from school? 
 
6. When did you start your application process? How long did it take to find the place-
ment? 
 
7. What were the main criterions when you were looking for a job? (Getting paid, location, 
duties etc.) 
 
8. Did you get the kind of job you wanted? 
 
9. Was the practical training process and its stages clear to you? 
How about requirements/assessment/needed documents/reports and goals? 
 
 
Practical training period 
 
10. How many ECTS did you have before your practical training? 
 
11. Did your duties match your level of competence? Why not? 
 
12. Did someone from school visit you at your work place? Or contact you and the employer 
otherwise? Would you have needed that? 
 
13. Were practical things (housing, travel, funding etc.) easy to arrange? Did you get help 
with them or would you have needed that? 
 
14. Did you have a supervisor at work? Would you have wanted more guidance at work? 
  
 
 
15. What kind of goals did you set for your practical training?  Did you reach those? 
 
16. How did you prepare for your practical training and cultural differences? 
 
17. Was working in a different country easy? Were you accepted well as part of the group? 
 
After practical training/development ideas 
 
18. What kind of challenges did you face during your practical training? (culture/work 
wise/application process) 
 
19. Did your studies support your practical training? 
 
20. Has practical training helped you to get a job? 
 
21. Was your practical training a successful experience? Why? Why not? 
 
22. What should have been done differently during your practical training or the application 
process to make it more successful? 
 
23. If you started the process again now, what would you do differently? 
 
24. Other comments. 
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CERTIFICATE ABOUT DEGREE RELATED  
STUDY ABROAD 
 
Student’s name        
Personal identity code       
Degree programme       
Total credit value (ECTS) required for the 
degree 
      
Duration of degree studies in years (eg. 
3.5) 
      
 
Studies abroad included in degree 
The name of the exchange programme/ 
bilateral agreement 
      
Country        
Duration of studies abroad (start-end 
dates: ddmmyy) 
      
Study units to be studied       
Credit value (ECTS)       
 
Practical training abroad 
County       
Duration of training abroad (start-end dates: 
ddmmyy) 
      
Credit value (ECTS) of training       
 
Residential costs  
(amount of rent €/month) 
      
 
Grants and Scholarships 
Financial aid from Lahti University of Ap-
plied Sciences  
      € / month or total amount             € /the whole period 
Financial aid from others       
Report of the usage of that aid       
 
Faculty 
We confirm that these studies/practical training are approved and included in the learning agreement of de-
gree programme:       
Date       
Signature (and clarification) of the repre-
sentative of the faculty 
 
      
Please, bring/send this form enclosed with the form ”Notification of student’s change of circumstances” (OTm) 
to the address: Lahti University of Applied Sciences/Student Services Centre, (Kirkkokatu 27, 4 krs)  
Po.Box 214, 15101 Lahti.  
   PRACTICAL TRAINING PROCESS IN INTERNATIONAL BUSINESS 
 
 
 
Practical 
training 
company 
Student 
Practical training 
supervisor/ 
LUAS 
See supervisor 
Sign in for 
Reppu course 
Practical training 
seminar 
Search for 
placement 
Accepted as 
a trainee?                           
Agree on duties 
and time period 
Placement 
accepted? 
Complete 
placement 
contract 
(3 signatures) 
International Office/ 
Mobility Online: 
 Sign in 
 Placement contract 
 Grant application 
Practical training  
3-5 months 
Mid-term report 
(after 30 days) 
Completed 
Reports accepted? 
 Final report   
 Work certificate 
 Oral presentation 
 Placement report 
(Mobility Online) 
Return 
missing 
ones 
Grant  
refund? 
Earn ECTS 
Crediting completed work 
Practical training 
ceased? 
YES 
NO 
YES 
NO 
YES 
PARTIAL 
NO 
APPENDIX 6. 
